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Abstract

The fact that there is a great number of disadvantaged adults who cannot take
advantage of the educational opportunities in Turkey increases the importance
of Open High Schools more. Limited research on this issue makes it difficult to
take measures to adapt adult education programs according to adult
characteristics. The purpose of this research is to determine the demographic
characteristics of the students attending Open High Schools, the reasons to
continue their education in Open High Schools, the problems related to
teaching methods of these schools, aims after graduating from Open High
Schools, and the cost of the education at these schools; to specify the
evaluations about neoliberalism and to contribute to the initiatives for the
development of Open High Schools. The research is a descriptive survey model
using a qualitative research approach. The participants of the research are the
students who took the Open High School exams at Faik Glingdér Anatolian
Imam Hatip High School and Ayrancit Vocational and Technical Anatolian
High School in 2014-2015 academic year. In the study, 11 students (5 females
and 6 males) were interviewed via a “semi-structured interview form”. The
data were analyzed by content analysis and results were obtained based on the
findings.
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Changes in Open High School Registrations

Introduction

Although education is a right that all people should enjoy equally, it is one of
the main problems of education in many countries to have disadvantaged
masses in terms of access to education. This has led countries to a wide range
of initiatives such as increasing the number of schools in general, training more
teachers, effective use of educational institutions and equipment, and extending
education time in order to ensure access to education for individuals (Hizal,
1983). Ozer (1990) states that although such initiatives, which have traditional
characteristics, have led to a significant increase in people's access to
education, they have pushed countries to seek new solutions, especially due to
the scarcity of funds allocated to education during the World Economic Crisis.
The Distance Education and Open Education have emerged as a result of these

searches.

With the Distance Education Approach, it has been tried to find a
solution to the problem of inequality of opportunity based on the geographical,
economic and cultural barriers of traditional teaching-learning methods
(Baloglu, 1990). With the Open Education Approach, flexibility and the right
of choice (Tella, 1997) have been tried to be provided for learners in terms of
age, status, place and time consistent with the philosophy of education in the
learning process (Metinel, 1973; Ozdil, 1986; Isman, 2005; Karayalcin, 1959;
Fidan and Okan, 1975; Hakan et al, 1997). As can be understood from this
context, while open education is a philosophical approach to adult education,
on the other hand, it has the institutionalized and structured character of
distance education. The interchangeability of both concepts (open and distance
learning) stems from the convenience of the distance education method in

expanding the opportunities for open education.

Many countries put distance education into practice because of its some
features such as being multi-purpose in general. The first initiative in this area
was the practice of teaching stenograph by correspondence courses in 1840

(Mshvidobadze and Gogoladze, 2012). Second was the opening of the
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Langenscheid language school in 1856, which was considered the first
organized initiative in the field of distance education in Germany (Schlosser
and Simonson, 2009). The Association for Supporting Home Work, founded in
1873 in the United States, was later transformed into the Distance Education

Association (Bergmann, 2001).

In many countries of the world, the Secondary Open School System is
being implemented as an institutional system of distance education. Especially
Australia is known as the country that successfully implemented the first open
school model, in 1916, in primary and secondary school levels (Alkan, 1996;
Ozalp, 1960). In Australia, which is composed of six federations, schools were
united in order to prevent the negative effects of geographical factors on
education. However, this was abandoned after a while and distance education
was started (Karayalgmn, 1959; Ozalp, 1960). Later, according to
Mukhopadhyay (1994), the first institutional open schools were established in
Canada in 1919 and in New Zealand in 1922. It is stated that the most
important reason of the open school implementation in these countries is due to
the geographical characteristics of these countries (Rayner, 1949). In Japan,
within the scope of the education law of 1948, secondary education and high
school education were implemented in order to provide education opportunities
to soldiers and those who could not attend schools (Kirik, 2014; Alkan, 1996).
In France, the Center National de T¢l¢ Enseignement (CNED), one of the first
open schools, was established in 1939 for the education of sick and disabled
children (Fidan and Okan, 1975; Wedell, 1974). According to Daniel (2010),
the practice which was planned as temporary to meet the demand for training in
the conditions of World War II, continued during the post-war reconstruction
period. Although it was tried to be closed down by the political power in 1950,
CNED was made permanent because it was one third cheaper than mainstream
schools and provided social justice. CNED, currently, has become the official
public education institution in the field of primary and secondary education as
the Online Academy of France. However, the progress in distance education
was very slow until the mid-twentieth century. With the introduction of the
British Open University project in the 1960s, developments in this area gained

momentum (Ozdil, 1986).
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Open School education, which is created together with the distance
education system, varies from institution to institution and even from program
to program according to the country where the application is made. Despite its
differences, it is consistent with the characteristics of student communities in
distance education and the underlying causes and social factors of distance
education initiatives. This is directly related to the elimination of certain needs
or solutions of problems in a society (Ozer, 1990). However, in addition to all
these developments, as Daniel (2010) points out, distance education or one of
its teaching institutions, open schools are often considered of lower quality than
mainstream schools. In order to find a solution to this, many countries coming
together under the leadership of Canada have formed Commonwealth of
Learning (COL) and developed new applications and solutions through
accreditation and quality control systems. The current situation is that each
country implements distance education by producing solutions to education

problems according to their unique conditions.

Distance education practices in the industrialized developed countries
mean personal development, knowledge, increase of experience and skills for
their participants. For underdeveloped or developing countries, it means the
solution for problems such as being employed after gaining primary, secondary
and higher education certificate (Alkan, 1996; Ozdil, 1986; Saglam, 1997). On
the other hand, the capitalist globalization process and neoliberal policies,
which gained momentum after the 1980s, also affected the distance education,
and as a result of the commodification of education, distance education was

also included in this process.

Although education is the basic right of everyone, this right always
carries the risk of being used by the government as a means of spreading its
own ideology (Aksoy, 2012). The most important factors affecting this
situation are the significant position of education in social life and people’s
dependence of public services provided by the state. According to Aksoy
(2007), the reason for this situation is that governments are forced to
implement neo-liberal policies that envision the marketization of public spaces

such as education and health. With the signing of the General Agreement on
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Trade in Services (GATS), which is designed to meet the sanctions and
requirements of the institutions implementing the structural adjustment
policies, it is accepted that the education services including the primary,
secondary and higher education will be opened to the international market.
Thus, an educational objective which will define the subjects to be taught in
education, programs and definition of success with standard exams and tests is
set. These regulations lead to the reduction of the resources allocated to public
education and to the unqualification of education. It also creates inequalities in
placement to a higher education program. Therefore, it makes it difficult to be
employed after training. In addition, the results of presented low education
quality are shown as failures of individuals (Corson, 1998, cited in Aksoy,

2007).

In Turkey, distance education applications were proposed for the agenda
in 1927 by the National Education Minister Mustafa Necati in order for people
to be able to read and write but they were not put into practice (Isman,1998).
According to Alkan (1987), this can be explained by the opinion that in a
country where 90 % of the population cannot read and write, literacy cannot be
taught by distance education without teacher. In a similar situation, however,
literacy could be taught to the children at primary education level by distance
education approach in Australia. However, the parents of those children were
educated (Metinel, 1973), they were provided with written teaching methods,
and how and what would be taught was programmed in detail (Erdos, 1970).
The period between 1927 and 1955 is defined as the process in which distance

education was discussed as an idea in Turkey (Kaya and Odabasi, 1996).

Distance education attempts from 1960s to1980s in Turkey could not be
transformed into effective and continuous practices due to the unstable and
baseless political attitudes of the governments. Objectives and organizational
structures were frequently changed, practices were interrupted in those
attempts. More importantly, the necessary legal regulations were not made and

the distance education system could not be institutionalized.

All these negative results led to the failure of the expected contribution

from the distance education system to the solution of the educational problems
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of the country on the one hand; on the other hand, they caused a great distrust
towards the distance education system in the citizens (Oztiirk, 1978). As is
stated, even though the history of distance education in the world dates back to
the 1700s, the system could only be brought forward in the 1960s in Turkey.
But it could not be transformed into a continuous form of practice from the
1960s to the 1980s. The transformation of distance education into a regular and
continuous practice has been with the Open Education Faculty, which started
education in 1982-1983 academic year (Kaya, 1996). The Open Education
Faculty was followed by the the Open High School which started education in
1992-1993 and the Open Primary School in 1997. With the commencement of
the distance education process in primary and secondary education, external
exit examinations and evening high school applications for adults were

terminated at these levels (Hakan et al. 1997; Kaya, 1996).

The Open High School was established in 1992 in Turkey affiliated to
the Ministry of Education. According to the Article 7 of the Ministry of
National Education Open High School Regulation, Open High School is
defined as “High School is an institution that provides education using distance
education technologies, and carries out this service through a central system”.
To the Article 6, it is an open education application in terms of the fact that
there is no age limit and the duration of the education is unlimited. It is also a
distance education application with the use of mass media in the
implementation of the programs, and with the approach of stating that the

education programs will be supported by information technologies.

The aim of Open High School is stated in Article 5 of the related
regulation as follows: Using new technologies and advanced mass
media;

To provide education opportunities in different fields for those who
graduated from primary school but did not attend secondary school, and
for those who left or graduated from secondary school and left or
graduated from higher education,

To contribute to the equality of opportunities, to raise and strengthen the
culture level of the society at the secondary education level,

To prepare students for life and higher education.
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According to the regulation, adults are mainly the target group of OHS, but the
students of secondary school age who cannot attend mainstream schools due to
various reasons, and students who have limited access to the schools despite

attending a secondary education institution are also in the target group.

In literature, there are studies examining the different dimensions of Open High
School in Turkey. Of the studies, the findings of the researches related to the
problems of the students attending Open High School are given below.

In the research conducted by the Ministry of National Education in
1994, it was seen that the students attending the Open High Schools have the
same typical characteristics with the students studying in other open education
applications and their socio-economic level is low. Nearly 70 % of the students
attending Open High Schools are in the 25-44 age group, the number of
students under the age of 18 is about 2 %, 75 % are employed as workers and
civil servants, and almost 55 % of them evaluate attending higher education as

“very important”.

Teker's research on 434 students in 1996 revealed that the majority of
OHS students work, their economic income levels are low, their background is
not enough for them to learn the topics on their own, and the anxiety of failure
is quite intense. It is also stated that there are problems such as the
heterogeneity of the classes, the presence of students who have received
diplomas in different forms according to the changing education systems in
different years, the differences in the purposes of attending and the inability to
benefit from the existing educational services. Research findings on distance
education students indicate that teaching should be supported with academic
consultancy services, problems should be handled as a whole, and the students
easily go out of the system if they do not gain a concrete benefit of education or

make sufficient progress (Teker, 1996).

According to the results of Adiyaman's (1997) study titled “A Study
of Drop-out at Open High School: Reasons and Recommendations”, the
reasons why students attending Open High Schools abandoned their education

are not only personal reasons but also administrative and structural problems.
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The research conducted by Yilmaz on Open High School and
Vocational Open High students in 2009 indicated that female students attend
these schools in order to complete their education and acquire a profession. The
findings of the study reveal results in terms of the relationship between

participation in education and gender characteristics (Y1lmaz, 2009).
Purpose

In this research which aims to determine the problems faced by students
attending the Open High School, answers to the following questions were

sought:

1.How are the students at Open High Schools in Turkey ranged in terms
of age, gender and region, and how did that distribution change

throughout years.
2.Within the scope of the research sample,

e What are the demographic characteristics of the students

attending Open High Schools:

e What are the reasons for continuing their education at Open

High School?

e What are the problems related to the teaching methods of
Open High Schools?

o Problems related to inadequacy of teaching

materials,
o Problems related to exam and test system,
o Problems related to work and home life,

e How much does Open High School cost?
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3.Is there a meaningful interdependence between students' reasons for
attending Open High School, teaching methods and cost of Open High

School and their demographic characteristics?
Methodology
Model of the Research
The research is a descriptive survey using qualitative research method.
Study Group

The general population research is the students attending Open High Schools in
Turkey. The study group consists of students who took the Open High School
exams in Cankaya district of Ankara. The study group was formed by
“purposeful sampling”, which is the most intensively used form of the
improbable sample. “Purposeful sampling is based on the assumption that a
sample selection is compulsory when the researcher wants to explore,
understand, gain insight and learn a lot” (Merriam, 2013). The participant
students were included in the study by snowball sampling, the most common
form of the purposeful sampling, and the interviews continued until “new
information could not be obtained”. In this respect, 6 male and 5 female

students composed the study group of the study.
Data Collection

A “semi-structured interview form” used as the data collection tool. The
students were contacted and interviewed on May 30-31, 2015, after Open High
School exams. The interview form consisted of demographic data and basic
questions related to the research purpose. The interviews were conducted with
a perspective that included the narratives which express the living spaces of the
students and took 20 to 45 minutes. During the interviews, it was seen that the
participants had confidence in the researcher and gave sincere answers. The
interviews were saved as written notes. The data about the students in Open
High Schools and the related statistics from the Ministry of Education were

analyzed according to the research objectives.
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Data Analysis

The recorded data were converted into a data set. Subsequently, content
analysis was made; and the data set were classified as themes and sub-themes

and interpreted in accordance with the research purpose.
Findings and Discussion

The findings of the research are presented under 5 titles which are the
demographic characteristics of the participants, the reasons for continuing
education in Open High Schools, the problems related to the teaching methods
of the Open High Schools, the cost of Open High Schools, and the evaluations

about neoliberalism.
The Demographic Characteristics of the Participants

Gender, age, working status and income status of the students who participated
in the interviews were considered as demographic characteristics. The study
group consisted of 5 women and 6 men. Of the participants, 5 are single and 6
are married. 5 of the men are married and 1 is single. All 6 women are married.
The age range is from 18 to 56 (only one person is 56 years old). 3 people are
18 years old. That means that participation decreases with age. 3 men and 3
women work, 3 men and 2 women do not work. Some of the participants have
no income while some others have an income at minimum wage rate or less. Of
the participants, all men over the age of 18 have a job. Working women stated
that they work in cleaning or in housework. One of the men is a hairdresser,
one is a cashier in a supermarket, and one is a contracted soldier. These
characteristics of income and working status can be associated with lower
socio-economic status in the student profile. Especially, the fact that majority
of the participants over the age of 18 migrated from village to city, and their
parents’ education levels are low reveals itself as a cultural capital that

characterizes and reproduces the educational status of children.

The enrollment periods of the participants range from 1 to 15 years.
(3 men at the age of 18 are enrolled for 1 year, 1 woman who is 52 years old is

enrolled for 15 years). All four of the external secondary school graduates are

76



Changes in Open High School Registrations

women. Considering the data, illiteracy proves to be a women's problem. This
can be seen as evidence that the majority of the women participating in the
research could not benefit from the opportunities of the traditional formal
education at a young age. According to Sahin and Uysal's (2017) approach,
being unable to access to education is linked to poverty and inequality, which
also reveals that it is a women's problem. Sahin's research in 2017 on students
and graduates of Open High Schools also stated that the reasons of not sending
girls to the school are gender-based discrimination, social division of labor
within the family, and the need for the girls at the age of education in the

domestic responsibilities.

The 18-year-old participants show that traditional secondary
education has problems with incorporating the age population. On the other
hand, the 4 + 4 + 4 structural change in education makes transitions to open

high schools easier.

When the demographic data discussed in this study are evaluated in
relation to each other, they bring different results to the agenda. The age range
of the female participants (27-56) is higher than the age range of the male
participants (18-33). Analyzing the gender distribution, it is noteworthy that the
female ratio increases in older ages. It can be argued that Open High School is
seen as an opportunity for women who are outside of the education process due

to the gender roles to return to education.

Table 1 shows the gender distribution of the students for the first 10
years after the Open High School was established. Table 2 shows the
distribution of students by gender in the 2003-2016 period.
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Table 1. Gender Distribution of the Students for the First 10 Years of the
Open High Schools

Gender
Academic

Female Male Total
Years

f % F % f %
1992 -1993 14112 31.5 30648 68.5 44760 100.0
1993 - 1994 20780 334 41434 66.6 62214 100.0
1994 - 1995 29803 35.6 53876 64.4 83679 100.0
1995 - 1996 46350 37.4 77740 62.6 124090 100.0
1996 - 1997 63630 37.0 108509 63.0 172139 100.0
1997 - 1998 96568 354 176379 64.6 272947 100.0
1998 - 1999 131833 344 251732 65.6 383565 100.0
1999 - 2000 156447 33.7 307180 66.3 463627 100.0
2000 - 2001 179381 335 356207 66.5 535588 100.0
2001 - 2002 214751 33.7 422404 66.3 637155 100.0

Source: AOL 10 yil1, 2002, Cited from Sahin, B. (2017). “A¢ik Ogretim Lisesi Ogrenci Ve
Mezunlarmin Katilim Oriintiileri (Ankara Ili Cankaya Ilgesi Ornegi) ~(Unpublished Doctoral
Dissertation). Ankara University, Institute of Educational Sciences, Ankara.
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Table 2. The Distribution of Students at Open High Schools by Gender in the
2003-2016 Period

Gender

Academic Female Male Total
Years

F % f % f Y%
2002-2003 _ _ _ _ -
2003 -2004 111878 41.9 155357 58.1 267235 100.0
2004 —2005 109327 40.8 158931 59.2 268258 100.0
2005-2006 111180 39.2 172758 60.8 283938 100.0
2006 —2007 980244 86.7 150625 13.3 1130869  100.0
2007 —2008 103769 45.4 124823 54.6 228592 100.0
2008 —2009 143767 44.4 179825 55.6 323592 100.0
2009 -2010 173421 43.2 228241 56.8 401662 100.0
2010-2011 217758 44.2 274727 55.8 492485 100.0
2011-2012 278837 45.6 332157 54.4 610994 100.0
2012 -2013 359313 44.7 445210 553 804523 100.0
2013 -2014 394231 43.7 507238 56.3 901469 100.0
2014 -2015 407844 43.1 537546 56.9 945390 100.0
2015-2016 101476 41.2 145012 58.8 246488 100.0

Note: 2015-2016 academic year presents the 1st period numbers only.

Source: http://aol.meb.gov.tr (Retrieved:03.07.2016). Cited from Sahin, B. (2017).
“Agitk Ogretim Lisesi Ogrenci Ve Mezunlarimn Katilim Oriintiileri (Ankara Ili
Cankaya Ilgesi Ornegi) “(Unpublished Doctoral Dissertation). Ankara University,
Institute of Educational Sciences, Ankara.
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As can be seen in Table 1 and Table 2 above, the number of students in 1992-
1993 academic year, which was the year the Open High School started
education, was 44,760 and it became 246,488 students in the 2015-2016
academic year. When we examine the students according to gender
distribution, it is seen that the ratio of female students in the total group varies
between 31.5 % and 35 % in the 10-year period. After the 2003-2004 academic
year, it is seen that this ratio rises above 40 %. The exception to this situation is
that the rate of female students increased to 87.6 % in 2006-2007 academic
year showing an extraordinary increase. It is thought that the opening of Open
High School Liaison Offices in the districts was effective in this increase. In
the following academic years, the rate of female students is seen in the range of

40-45 %.

Graph 1 shows the ratio of female and male students in the Open
High Schools in the 1992-1993, 2012-2013 and 2015-2016 academic years.
Open High School was established in 1992-1993 academic year. In the 2012-
2013 academic year, continuous compulsory education was terminated and 12-
year compulsory education started in accordance with the Law no. 6287 called
“Amendments in Primary Education and Education Law and Certain Laws”.
The 2015-2016 academic year is the year in which the last numerical data of
open education students were obtained. Comparing the gender distribution ratio
by years, it is seen that the ratio of female students was 31.5 % in the
establishment year of Open High School, it increased to 44.7 % in 2012, and
became 41.2 % in 2015-2016 academic year.

Table 3 shows the age range of the students for the first 10 years after the Open
High School was established. Table 4 shows the distribution of students by age
range in the 2003-2016 period.
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68,5%

1992-1993 2012-2013 2015-2016
B Woman B Man

Graph 1. Distribution of the Students by Gender

Source: AOL 10 yili, 2002, cited from Sahin, 2017, op. Cit. ;
http://aol.meb.gov.tr (Retrieved: 03.07.2016) Cited from Sahin, 2017, op. cit. .

When the data in Table 3 is examined, it is seen that while the number of
students in the age group of 18 and under was quite low until 2000-2001
education period, the number of students increased in the later age groups. The
number of students who are 18 years or younger has increased since the 2000-
2001 academic year. The ratio was 18.3 % in 2000-2001 and it increased to
39.3 % in the 2001-2002 academic year. When the data in Table 4 is examined,
the ratio of students in the age group 18 and under reaches the highest rate with
41 % in the 2013-2014 academic year. 19-25 and 26-34 age groups are the age
ranges in which Open High School students constitute the highest participation

rate. Participation rate of those students is 35 % and above.

In Graph 2, the distribution of the students by age range in the 1992-1993,
2012-2013 and 2015-2016 academic years is seen. Comparing the years, it can
be seen that 35 years and older have the highest rate of 55.5 % in the 1992-
1993 academic year. However, this rate decreases to 8.8 % in the 2012-2013
academic year. While there are no students in the Open High School in the age
group of 18 and under in the 1992-1993 academic year, the ratio of those who
are 18 and under in the 2012-2013 academic year reaches 38.8 %. This ratio is

37.2 % in the 2015-2016 academic year.
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Table 3. Age range of the Students for the First 10 Years of the Open High
Schools

Age Range
Academic 18 and 35 and
19-25 26-34
Years younger older Total
f % f % f % f % f %
1992 - 1993 631 1.5 18500 43.0 23860 55.5 42991 100.0

1993 - 1994 22 0.1 901 52 8100 47.1 8161 475 17184 100.0

1994 — 1995 27 0.1 3064 14.5 11300 533 6773 32.0 21164 100.0

1995 - 1996 89 0.2 13894 344 18300 453 8117 20.1 40400 100.0

1996 — 1997 105 0.2 17943 37.5 19100 40.0 10639 223 47787 100.0

1997 - 1998 472 0.5 49638 49.7 33200 33.3 16531 16.6 99841 100.0

1998 — 1999 1316 1.2 61416 56.0 31200 284 15836 14.4 109768 100.0

1999 - 2000 3490 43 47238 58.6 21050 26.1 8848 11.0 80626  100.0

2000 - 2001 13286 18.3 38600 53.3 14832 20.5 5754 7.9 72472  100.0

2001 - 2002 39892 39.3 37488 37.0 17378 17.1 6666 6.6 101424 100.0

Source: AOL 10 yili, 2002, cited from Sahin, 2017, op.cit. http://aol.meb.gov.tr
(Retrieved: 03.07.2016) Cited from Sahin, 2017, op.cit. .
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Table 4. The Distribution of Students by Age Range in the 2003-2016 Period

Academic

Years

Age Range

18 and

younger

%

19-25

F Y%

26-34

F %

35 and

older

%

Total

%

2002-2003

2003 - 2004

2004 - 2005

2005 -2006

2006 — 2007

2007 —-2008

2008 — 2009

2009 - 2010

2010 -2011

2011 - 2012

2012 -2013

2013 -2014

2014 - 2015

2015 -2016

82802

91362

88347

80228

72600

104618

176284

226008

259110

293155

425287

495413

483130

506756

32.1

32.9

31.9

28.8

28.8

35.6

38.1

41.4

36.7

343

38.8

41.0

38.5

37.2

98873 38.3

108971 39.3
112510 40.6
116831 41.9
103787 41.2
106675 36.3
160349 34.7
178082 32.7
253033 35.8
308937 36.2
372089 33.9
399823 33.1
424286 33.8

456172 33.5

51451 19.9

52010 18.7
51596 18.6
55670  20.0
52113 207
57113 195
89992 19.5
99362 18.2
135382 19.2
174444 20.4
202898 18.5
207152 17.1
222844 17.8

241545 17.7

25144

25222

24753

26315

23518

25187

36048

41818

58387

77754

96891

105604

123348

9.7

9.1

8.9

94

93

8.6

7.8

7.7

8.3

9.1

8.8

8.7

9.8

258270

277565

277206

279044

252018

293593

462673

545270

705912

854290

1097165

1207992

1253608

100.0

100.0

100.0

100.0

100.0

100.0

100.0

100.0

100.0

100.0

100.0

100.0

100.0

158919 11.7 1363392 100.0

Source: http://aol.meb.gov.tr (Retrieved: 03.07.2016) Cited from Sahin, 2017, op.cit. .
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55.5%

43,0%
i 38,8%

37,2%

33,9% 33,5%

18,5%

18.5%
" 8,8% '

8.8
o 15%

1992-1993 2012-2013 2015-2016

m 18 years and under m19-25 26-34 35 years and older

Graph 2. The distribution of students by age range
Resource: http://aol.meb.gov.tr (Retrieved: 03.07.2016) Cited from, Sahin,
2017, op.cit. .

According to the article no. 10 of the education law known as 4 + 4 + 4 which
terminated the continuous compulsory education in 2012, secondary education
is 4-year compulsory and includes all the formal and non-formal general,
vocational and technical education institutions after the primary education.
With this law, it is provided for those who have completed secondary school
and those who continue high school to continue their compulsory education in
non-formal high schools, in other words open high schools. As stated by Aksoy
(2012), this arrangement implies that the children from poor or lower middle
class families whose conditions are not suitable to attend other high schools are
obliged to enroll in Open High Schools, while the children of wealthy and
upper class families are given the opportunity to choose private schools.
According to Apple's (2004) approach, this allows the reproduction of
traditional class hierarchies or the strengthening of existing reproduction.
Numerical increase in the population of 18 years-olds and under registered in
Open Education High Schools also supports this claim. Also, this situation can
be seen as a contradiction with the objectives of Open High Schools, and brings

the problems related to the inclusion of the age population by traditional formal

84



Changes in Open High School Registrations

education forward. In addition to all these, another noteworthy situation is the
definition of Open High School as a non-formal secondary education institution
within the MONE system. However, according to the UNESCO International
Standard Classification of Education, non-formal education is referred to as
out-of-school education and “educational programs that do not require such
procedures as enrollment and recruitment of students” (UNESCO, 1985. p.65).
As it can be understood from the above explanation, it is not right to define

Open Education High School as a non-formal education institution.

Table 5 presents the distribution of the students at Open High Schools by
region and gender in the 2015-2016 academic year. The highest number of
students is in the Marmara Region (316115), followed by the Aegean Region
(163894). The region with the lowest participation (75738) is the
Mediterranean Region. When the distribution according to gender is examined,
the region with the highest ratio of female students is Aegean Region with 49.5
%. This is followed by Marmara Region with 43.9 %. The lowest participation
of female students is in Eastern Anatolia Region with 34.9 %, followed by

Mediterranean Region with 38.5 %.
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Table 5. The Distribution of the Students in 2015- 2016 Academic Year by
Region and Gender

Gender
Region Female Male Total

f % F % f %
Marmara Region 138767 43.9 177348 56.1 316115 100.0
Central Anatolia Region 50402 42.2 68993 57.8 119395 100.0
Black Sea Region 71451 43.6 92443 56.4 163894 100.0
Southeastern Anatolia
Region 50450 43.0 66860 57.0 117310 100.0
Aegean Region 40330 49.5 41101 50.5 81431 100.0
Mediterranean Region 29191 38.5 46547 61.5 75738 100.0
Eastern Anatolia Region 47303 349 88289 65.1 135592 100.0

Source: Milli Egitim Istatistikleri,[Statistics of National Education], 2016, cited from Sahin, 2017,

op. cit. .

The Reasons of the Participants to Continue Their Education in Open

High Schools

The fact that the participants above 18 years of age continue their education in
Open High Schools suggests that poverty is one of the main determinants. In
other words, poverty is seen as an obstacle to access to traditional formal
education. The majority of the participants stressed that since they had to work,
they were away from formal education. Sometimes, especially in poverty
conditions, the inadequate income level of the family caused the students to be
unable to benefit from traditional formal education opportunities because of
having to work at a young age. And some other times, when the rural and urban
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inequalities in the provision of educational opportunities are intertwined with
poverty conditions, it restrains accessing to education.

I studied primary school in the village. I couldn't continue when the
school was closed after the 5th grade. I am an external graduate of
secondary school. Then I enrolled in the Open High School. Then my
wife enrolled, too. (FS4)

I dropped out of grade 12, the Child Development Department in high
school. Now, I earn my life by babysitting and try to fulfill my studying
enthusiasm. (FS,)

What I wanted most in my life was studying. I couldn't go to school
because of financial difficulties. In 2000, I enrolled in Open High
School. (FSi)

Attending a school and studying at open high school are very different
from each other: No social environment, no friendship. I work at a
market; I cannot go to a normal high school. (MS3)

I’ m a contracted soldier, I work. I cannot go to a normal high school.
(MSy4)

I cannot prefer formal education because I have to work. That's why I
couldn't go to Open Vocational High School. Therefore, I chose Open
High School. (MS))

18-year-old participants stated that it was the most convenient way to transfer
to Open High School in order to prepare for university exams more easily and
to spend more time in the courses. This suggested that the relations between

high school curriculum and university exam should be reconsidered.

Our high school teachers recommended Open High School. In the final
year of high school to increase grades and prepare for the university
entrance exam comfortably. I don't want to go to formal education
because I don't like teachers. (MS,)

“I just transferred to open school to pass classes and prepare for
university comfortably. I wouldn't have transferred if normal high
school provided good education. (MSs)

It is seen that the reasons for the attendance of the participants to the Open
High School have different meanings for those aged 18 and over 18. While the
reason for 18-year-olds is that it is easy to prepare for the university entrance
exam, for the participants aged over 18, it is mainly poverty. This also reveals
the financial aspect of education. The fact that participants who have been

deprived of the right to receive education due to inadequate opportunities in the
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past see Open High School as a second chance bears similarities with the

results of Sahin's (2017) research.
Problems related to Teaching Methods of Open High School

It is noteworthy that there are significant differences in the responses of the
participants who are 18 years and older than 18 about the education process.
The participants who transferred to Open High School during the last year or
period of formal education stated that they do not use Open High School
materials and that they take the exams without studying. They explained the
reason as Open High School exams are very simple for students coming from
formal education. On the other hand, adults over the age of 18 expressed the
exact opposite. In fact, almost all of the adults stated that they had difficulty in
understanding the lessons because of the lack of face-to-face education. They
pointed out that after the age of formal education, self-learning is difficult and
they need to be guided, and distance education should be supported by face-to-

face education from an institutional perspective.

The problems related to education process itself are stated as “having
difficulty in understanding the lessons”, “problems related to teaching
materials” and “problems related to the examination system”. These problems

are seen consistent with Cross’ (1981) institutional barriers.
Problems Related to Inadequacy of Teaching Materials

In the research, the majority of the participants identified the problems related
to the insufficiency of teaching materials as a significant problem. In addition
to the fact that the textbooks are not prepared for self-study, the mismatch
between the textbooks and the exams is expressed as a significant problem by

the following sentences:

Books are not enough for individual study. Since there is no face-to-
face education, I have difficulty in mathematics, English and physics.
(MS]) 2

I don't use the training tools because I don't need to study for classes.

The day before the exam, I only solve questions from religion and
traffic lessons. (MS>)
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The books are not comprehensible enough. It's difficult for me because I
do not have a background. I cannot do physics and chemistry. (FS4)

Teaching methods are not sufficient. Municipalities should open
courses. (FS3)

Very few of the participants stated that they only solve questions on the
Internet. The majority of the group stated that the courses and books on the
internet are not sufficient, could not keep up to date and could not be used.
From these data, it is concluded that there are problems in learning processes
which are defined as “learning from books which are the basic learning

materials” and “learning by watching the video courses on the internet”.

According to the results of the research conducted by Kaya in 1996, it is stated
that the books of Open High School are written by the teachers who are not
sufficiently specialized in their fields and that they are not prepared in

accordance with the opinions of the students.

As a result of the research, Saglam (1997) states that Open High School
students need educational counseling services in which they can ask questions

about the program, study strategies and learning difficulties.
Problems related to the Exam and Test System

Almost all participants emphasized that learning based on test examinations is
inadequate. The whole study group evaluated the learning process of Open
High School as inadequate. They stated that they have difficulty in learning

mathematics, physics, chemistry and English subjects:

I am preparing for the exam by solving past test questions. (FS3)
I'm solving questions, but I can't do physics and chemistry. (FS4)

I cannot do maths and English. (FS;)
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Problems Related to Work and Home Life

The students attending Open High School stated that they have to carry out
their education and responsibilities related to work and home life together, and
they have to overcome different obstacles during the education process. In
particular, they emphasized the difficulty of conducting working and education
together. On the other hand, the negative impact of home-related
responsibilities on women due to the gender-based labor shows that this is

linked to gender roles.

I do not have time. I take exams with what I know beforehand. When 1
go home from work, I do the housework. (FS)

In the process of attending Open High School, there are difficulties stemming
from carrying out responsibilities related to work and home life together, and
problems related to the education process itself are also stated. Particularly 18-
year-old participants are typically not included in the target group of the Open
High School because they do not have to attend school at the Open High
School. Therefore, these students in the Open High School have argued that
they do not need to study because their exams are very simple and that their

general knowledge is sufficient to pass the exams.

The 18-year-old participants who transferred from traditional
educational institutions to Open High School stated that they made the
transition to “increase their diploma grades” and prepare for university exams
more comfortably. Together with this finding, the finding that the 4 + 4 + 4
education system facilitates the transition to Open High School is one of the

important findings of this study.

I want to study Engineering Department in university. (MS2)

I would like to take a high school diploma and settle in a good
department in university. (MSs)

Participants over the age of 18 stated that they have difficulty in the Open High
School exams. Again, of this age group, male students with a job stated that

they could not spend enough time for studying at home. Female students of this
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age group stated that they could not study due to their responsibilities related to

housework and children.

Open High School and Post-graduate Objectives

While the majority of the students attending Open High School (the ones over
18 years old) express their aim of graduating from high school, they
emphasized that they have to work in a job and to find or change a job or to
step up in their jobs a high school diploma is required. On the other hand, the
interviewees attending the Open High School in order to ensure personal
development or fulfill their desire to study expressed their feelings and
thoughts about the opportunity to develop their general culture:

I want to study at 2-year Fine Arts Faculty and acquire a profession.
(FS3)

I want to improve my knowledge and myself. (FSs)

I want to get a diploma. I want to work. I couldn't retire. They ask for
diploma wherever I apply for a job. (FS1)

For the majority of the students in the study group who attend Open High
School because of economic reasons, taking higher academic opportunities is
an important source of motivation. Participants frequently stated that they want
to study at university. However, the significant point here is that they limit their
dream of studying at a university with the Open Education Faculty. They once
again explained the reason of this limitation with economic reasons and

necessity of working in a permanent job:

If I can graduate from high school and achieve, I would like to study at
Open Education Faculty. I cannot go to other universities because I
work. (MS1)

I will apply to be a Petty Officer when I get a diploma from Open
High School. (MS4)

I want to study at the 2-year Open University. (FS»)

The Cost of Open High School

Open High School does not require an intensive investment like traditional
schools. However, as in every education system, a certain funding is needed for
Open High School. As Paul (1990) states, due to their different functional
aspects, distance education organizations are suitable for emphasizing
cooperation with various institutions in a way that can meet the needs of
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distance education students. In this context, in the countries such as Turkey,
where the distance education attempts are carried out by public resources,
taking advantage of the cooperation between the public institutions with similar
purposes is one of the ways of reducing the overall cost (Ulug, 1996). In other
words, when the fixed investment expenses of the Open High School are
reduced, the required financing amount decreases, too.

Almost all of the students attending Open High School, which is a
part of the public education system, stated that they have difficulty in bearing

the cost and they see this as a fundamental problem area:

My father covers my educational expenses. (MS>)

If Open High School is within the scope of basic education, it should be
free then. (MSe)

I console myself asking that they get money for everything, why do not
they get for Open High School? I find the money somehow and I thank
God. (FS4)

The cost is high, I couldn't study so far because of the cost. My four
children were studying at university. My husband was studying at the
Open Education Faculty. I couldn't renew the registration because it cost
so much. Now the children’s schools are over. The expense is not so
much. I've renewed the registration again. I have been registered for 15
years (FS1)

Conclusion and Suggestions

In addition to the scope of the research aims, radical criticisms against these
high schools were expressed as well as the opinions about the necessity of
Open High School as a second chance.

Open High School is an adult education institution in terms of its
foundation philosophy. Considering the participation which is the main interest
of this study, the data revealing the demographic profile of the study group is

important.

According to the results of the demographic data, the Open High
School does not only function as an adult education institution in Turkey.
Moreover, Open High School is seen as a second chance for those who cannot
continue their education due to economic reasons and who are forced to work
and those who are out of the education process due to gender reasons.

However, the fact that the quality of education given in Open High School is
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controversial makes the school diploma-oriented and causes the older students
limit their dreams of studying at a university only with Open Education

Faculty.

The fact that the age population of 18-year-old students transfer to
Open High School to prepare for university more comfortably is a result of 4 +
4 + 4 structuring in education, and this situation especially requires questioning
high school education. Because these students consider attending classes in
traditional high school as a waste of time and prefer extra-school education
environments such as courses and study centers. These students also prefer to
attend Open High School in order to ensure their high school diploma grade to
be higher.

An important consequence about the reasons for leaving traditional
formal high school is being disturbed by teachers' attitudes and behaviors. Such
reasons, which are linked to school culture, draw attention to the problems of
traditional educational institutions in covering the age population and

inadequate guidance services.

The 18-year-old and younger group students say that they do not buy
their books while the adults over 18 years old say that they get their books but
they do not understand them. This reveals that the books which are the main
source of learning and teaching are not qualified and that the students cannot

benefit sufficiently. Unqualified textbooks can reduce students' success.

When the opinions of the participants regarding the problems
affecting the learning process are evaluated as a whole, the majority of the
group raised the problems related to the different dimensions of the education,
but they also emphasized the difficulty of learning based on the lack of face-to-
face education. Besides, the participants stated that the test-based learning
process do not provide permanent learning, which is a meaningful assessment

of the learning process.

Although the government states that it enables equal opportunities by
increasing the schooling rates with these schools, the lack of qualified

education cannot solve the employment problem of high school graduates. In
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this case, Open High School promises only for a diploma. What needs to be
done at this point is to develop the practice of using this system as an option to

connect adult and disadvantaged people with formal education.

Another dilemma of Open High Schools is that many students who
are labeled as poor and unsuccessful after the law in 2012 are forced to enroll
in such high schools. The students who are unable to pay private high school
fees and buy commercial courses are often referred to Imam Hatip High
Schools, Vocational High Schools or Open High Schools. With this law, the
high increase in the number of students coming from formal education since
the 2012 academic year shows that the Open High School system, which was
originally created for adults, was transformed into general formal high school
characteristics. This training cannot respond to the expectations of adults
(employment, higher education, etc.) without taking the characteristics of the
developmental period of adult people into consideration. Another reason of the
high rise in the number of the students in Open High Schools is transfer of the
formal school students in order to be able to go to courses and study centers
more easily because of the introduction of individual achievement points
instead of the previously valid school achievement score within the university

exam system.

The presence of the Open High School in Turkey intends to correct
inequities in the education system. However, it leads to the reproduction of
inequality instead of ensuring equal opportunity. One of the most important

reasons for this is the low quality of education.

Although Open High School is an application for students of the age
population with its current status, it is basically an educational institution for
adults. For this reason, guidance services should be brought to a level that
meets the requirements, why adults continue education and the obstacles and
difficulties they face during the education process should be evaluated in

education practices.

In addition, the relation of secondary education curriculum with

university examinations should be taken into consideration and guidance
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services should be developed in order to prevent drop-outs due to the
traditional secondary education system. The participants' learning problems
related to inadequate training materials and lack of face-to-face training are
emphasized. Given this situation, training materials need to be reviewed and
supported by face-to-face training. Social support policies should be developed
to include those who cannot access education because of economic reasons in
the traditional secondary education system. Paid education practices should be

developed to ensure the continuation of education for working adults.
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Ozet

Tiirkiye’de egitim firsat ve olanaklarindan yararlanamayan dezavantajli yetiskin
kitlelerin cogunlukta olmasi, Acik Ogretim Lisesinin 6nemini daha da
arttirmaktadir. Bu konu ile ilgili arastirmalarin sinirli olmasi, yetiskin egitimi
programlarinin yetiskinin 6zelliklerine uyarlanmasina yonelik dnlemler alinmasini
giiclestirmektedir.

Bu aragtirmanin amaci; Agik Ogretim Lisesine devam eden dgrencilerin demografik
ozellikleri, Ogretimlerine Agik Ogretim Lisesinde devam etme nedenleri, Ag¢ik
Ogretim Lisesinin Ogretim yontemleri ile ilgili sorunlar, Ac¢ik Ogretim Lisesini
bitirme amaglar;, Agik Ogretim Lisesi Maliyeti; Neoliberalizm ile ilgili
degerlendirilmelerin neler oldugunun belirlenmesi ile Agik Ogretim Lisesinin
gelistirilmesine dair girisimlere katki saglanabilmesidir. Arastirma nitel arastirma
yaklagiminin kullanildig: betimsel tarama modelinde bir arastirmadir. Arastirmaya
2014-2015 egitim-6gretim yilinda Faik Giingdér Anadolu Imam Hatip Lisesi ile
Ayranct Meslek ve Teknik Anadolu Lisesine, A¢ik Ogretim Lisesi sinavlarina
girmek icin gelen Ogrenciler katilmiglardir. Arastirmada “yari yapilandirilmig
gorisme formu” aracilifiyla 5 kadin, 6 erkek toplam 11 O6grenci ile goriisme
yapilmistir. Elde edilen veriler igerik analizi ile ¢oziimlenmistir ve bulgulara dayali
olarak sonuglar elde edilmistir.

Anahtar Sozciikler: Yetiskin Egitimi, A¢ik ve Uzaktan Egitim, A¢ik Ogretim Lisesi,
Atk Ogretim Lisesi 'nde Maliyet; Neoliberalizm
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Giris

Egitim tiim insanlarin esit olarak yararlanmalar1 gereken bir hak olmasina karsin
pek c¢ok tllkede egitime erisim bakimindan dezavantajli kitlelerin bulunmasi
egitimin temel sorunlarindan biridir. Bu baglamda, bireylerin egitime erisimini
saglayabilmek icin iilkeleri, genel olarak okul sayilarni arttirma, daha fazla
Ogretmen yetistirme, egitim kurum ve donatimlarimi etkili kullanma, 6grenim
siiresini uzatma gibi cok cesitli girisimlere yoneltmistir (Hizal,1983). Ozer’e
(1990) gore geleneksel nitelik tasiyan bu tiir girisimler, insanlarin egitime
erismelerinde 6nemli bir artis saglamigsa da oOzellikle Diinya Ekonomik
Bunalimmin yasandigi siirecte egitime ayrilan kaynaklarin giderek azalmasindan
dolay: iilkeleri yeni ¢dziim arayislarina itmistir. Iste Uzaktan Egitim ve A¢ik Egitim
bu arayislarin sonucu olarak ortaya ¢ikmustir.

Uzaktan egitim yaklagimi ile geleneksel Ogretme-0grenme yontemlerinin
cografi, ekonomik ve kiiltiirel engellerine dayanan firsat esitsizligi sorununa ¢oziim
iiretilmeye calisilmistir (Baloglu,1990). Acik Egitim yaklasimi ile de 6grenenlere
o0grenme siirecinde egitim felsefesi ile tutarli olarak yas, statii, mekan, zaman gibi
nitelikler bakimindan (Metinel, 1973; 0zdil,1986; isman,2005; Karayalgin, 1959;
Fidan ve Okan, 1975; Hakan vd, 1997), esneklik ve se¢me hakki taninmasi
saglanmaya calisilmistir (Tella, 1997). Bu baglamdan anlasilacagi gibi agik egitim,
yetiskin egitim ve Ogretimine felsefi bir yaklasim niteligi tasirken, diger taraftan
uzaktan egitimin kurumlagmis, yapilagsmig 6zelligini tasimaktadir. Her iki kavramin
bir arada kullanilmasi (open and distance learning) uzaktan egitim yOnteminin
actk egitim uygulamasinin  olanaklarim1  genisletmedeki elverisliliginden
kaynaklanmaktadir.

Genel olarak uzaktan egitimin, ¢ok amacli olmasi gibi 6zelliklerinden dolay1
birgok {ilke, bu yontemi egitim politikalarinin igine alarak uygulamaya koymustur.
Bu alandaki ilk girisim, 1840 yilinda mektupla steno 6gretilmesi (Mshvidobadze ve
Gogoladze, 2012), uygulamasi olmustur. Daha sonra 1856 yilinda Almanya’da
uzaktan egitim alanindaki ilk orgiitlii girisim olarak kabul edilen Langenscheid dil
okulunun agilmasi yer almaktadir (Schlosser ve Simonson, 2009). ABD’de 1873
yilinda kurulan Evde Calismay1 Destekleme Dernegi ise sonradan Uzaktan Egitim
Dernegi’ne doniismiistiir. (Bergmann, 2001).

Diinyanin pek cok iilkesinde Ortadgretim Ag¢ik Okul Sistemi, uzaktan
egitimin kurumsal bir sistemi olarak uygulanmaktadir. Ozellikle Avusturalya, 1916
yilinda, bilinen ilk agik okul modelini ilkdgretim ve ortaggretim basamaginda
basar1 ile uygulayan iilke olarak bilinmektedir (Alkan, 1996; Ozalp, 1960). Alt1
federe devletten olusan Avusturalya’da, cografi faktorlerin egitime olumsuz etkisini
onlemek amaciyla onceleri okullarin birlestirilmesi uygulamasi gerceklestirilmistir.
Ancak, bu uygulamadan bir siire sonra vazgecilmis ve uzaktan egitim uygulamasi
baslatilmistir (Karayalgm, 1959; Ozalp, 1960). Daha sonra, Mukhopadhyay
(1994)’in ifadesine gore, kurumsal olarak agilan ilk agik okul uygulamasi, 1919
yilinda Kanada, 1922 yilinda ise Yeni Zelanda’da gerceklestirilmistir. Bu tilkelerde
uygulanan agik okul uygulamasinin en 6nemli nedeninin, bu iilkelerin cografi
ozelliklerinden kaynaklandig: belirtilmektedir (Rayner, 1949). Japonya’da ise 1948
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yilindaki egitim yasas1 kapsaminda, askerlere ve okullara devam edemeyenlere,
Ogretim imkan1 saglamak iizere orta 6gretim ve lise diizeyinde egitim uygulamalari
gergeklestirilmistir (Kirik, 2014; Alkan, 1996). Fransa’da ise 1939 yilinda ilk agik
okullardan biri olan “Centre National de T¢élé Enseignement (CNED) hasta ve
engelli ¢cocuklarin egitimi amaciyla kurulmustur (Fidan ve Okan, 1975; Wedell,
1974). Daniel’e (2010) gore II. Diinya Savas kosularinda egitim talebini karsilamak
icin gegici bir uygulama olarak diisiiniilen uygulama savas sonrasindaki yeniden
yapilanma asamasinda da devam etmistir. 1950 yilinda siyasi iktidar tarafindan
kapatilmak istenmesine ragmen CNED o6rgiin okullara gore, 1/3 oraninda daha ucuz
oldugu ve sosyal adaleti saglamasi nedeniyle kalici hale getirilmistir. CNED,
giinimiizde de Fransa’nin Online Akademisi olarak ilkogretim ve ortadgretim
alaninda Fransa’nin resmi kamusal egitimi haline getirilmistir. Ne var ki, yirminci
yiizyllin ortalarma dek uzaktan egitimdeki gelismeler yavas bir seyir izlemistir.
1960’11 yillarda Ingiliz A¢ik Universitesi projesinin uygulanmaya konmasi ile
birlikte bu alandaki gelismeler hiz kazanmustir (Ozdil, 1986).

Uzaktan egitim sistemi ile bir arada olusturulan Ag¢ik Okul egitimi,
uygulamanin yapildigi iilkeye gore, kurumdan kuruma, hatta programdan programa
farkliliklar gostermektedir.  Farkliliklarina ragmen, uzaktan egitimdeki 6grenci
topluluklarinin  6zellikleri ile uzaktan egitim girisimlerinin temelinde yatan
nedenlerle ve toplumsal etkenlerle uygunluk gostermektedir. Bu durum dogrudan
dogruya, bir toplumdaki belirli gereksinmelerin giderilmesi ya da sorunlarin
¢oziimlenmesiyle ilgilidir (Ozer, 1990). Ancak, tim bu gelismelerin yani sira
Daniel’in  (2010) de belirttigi gibi, uzaktan egitim ya da onun G&gretim
kurumlarindan biri olan agik okullar ¢cogunlukla 6rgiin okullara gore daha disiik
kaliteli olarak degerlendirilmektedir. Bu duruma ¢oziim iiretebilmek amacryla
Kanada onciiliigiinde biraraya gelen cok sayida iilke Commonwealth of Learning
(COL) adli kurulusu olusturarak akreditasyon ve kalite kontrol sistemleri ile yeni
uygulamalar ve ¢ozliimler gelistirmektedirler. S6z konusu gelismelerle ilgili duruma
bakildiginda ise ortaya ¢ikan tablo, her iilkenin kendi 6zgiin kosullarina gore egitim
sorunlarina ¢6zlim iireterek uzaktan egitimi uygulamasidir.

Sanayilesmis  gelismis iilkelerindeki uzaktan egitim uygulamalari,
katilimcilan i¢in kisisel gelisim, bilgi, deneyim ve beceri birikimlerini arttirmalari
anlamimi tagimaktadir. Az gelismis ya da gelismekte olan iilkeler i¢in ise uzaktan
egitim, temel egitim, orta Ogretim, yiiksek Ogretimde diploma elde edinerek
istihdam edilmek gibi sorunlar1 ¢ézmek anlamina gelmektedir (Alkan, 1996; Ozdil,
1986; Saglam, 1997). Ote yandan 1980’lerden sonra hiz kazanan kapitalist
kiiresellesme siireci ve neo- liberal politikalar uzaktan egitim uygulamalarini da
etkilemis, egitimin giderek metalagsmasi sonucunda uzaktan egitim de bu siirece
eklemlenmistir.

Egitim herkesin temel hakki olmasina ragmen bu hak, iktidarin kendi
ideolojisini yaymada bir ara¢ olarak kullanilmasi riskini de her zaman beraberinde
tasimaktadir (Aksoy,2012). Bu duruma etki eden en 0nemli etmenler arasinda,
egitimin toplumsal yasamda 6nemli bir yere sahip olmasi ve kamusal hizmetlerin
devlet tarafindan sunulmasina olan bagimlilik yer almaktadir. Aksoy’a (2007) gore,
bu durumunun sebebi, egitim ve saglik gibi kamusal alanlarin piyasalasmasini
ongoren neo-liberal politikalarin hiikiimetler tarafindan uygulanmaya zorlanmasidir.
Yapisal uyum politikalarin1  uygulayan  kurumlarin  yaptirimlarint = ve
gereksinimlerini  karsilayacak bi¢cimde diizenlenen Hizmet Ticareti Genel

101



Changes in Open High School Registrations

Anlagmasinin (General Agreement on Trade in Services- GATS) imzalanmas ile
egitim hizmetleri ilk orta ve yliksekdgretimi icerecek sekilde uluslararasi piyasaya
acilmas1 kabul edilmektedir. Boylece, egitimde 6gretilecek konular, programlar ve
basarinin taniminin standart sinavlar ve testlerle belirlenmesi ile ortaya konulan bir
egitim hedefi olusturulmaktadir. Bu diizenlemeler kamusal egitime ayrilan
kaynaklarin azaltilmasina, egitimin niteliksizlesmesine neden olmaktadir. Ayrica
bir yiiksek Ogretim programina yerlestirilmede esitsizlikler yaratmaktadir.
Dolayistyla egitim sonrasi istihdam edilmeyi zorlastirmaktadir. Ayrica sunulan
diisiik egitim niteliginin ortaya c¢ikardigi sonuglar, bireylerin basarisizliklar1 gibi
gosterilmektedir (Corson, 1998, akt. Aksoy, 2007).

Tiirkiye’de uzaktan egitim uygulamalar1 1927 yilinda donemin Milli Egitim
Bakani1 Mustafa Necati tarafindan-halkin okur/yazar olabilmesi amaci ile- glindeme
getirilmesine ragmen uygulamaya gegilememistir (Isman,1998). Alkan’a (1987)
gore bu durum halkin % 90’mnin okuma yazma bilmedigi bir ililkede 6gretmensiz
uzaktan egitimle okuma-yazma 6gretimi olamayacagi kanisinin olugmasi ile ifade
edilebilmektedir. Ne var ki, benzeri bir durum Avusturalya’da ilkdgretim cagina
gelmis c¢ocuklara uzaktan egitim yaklasimiyla okuma yazma Ogretilebilmistir.
Ancak, s6z konusu c¢ocuklarin anne babalarinin egitimli olduklar1 (Metinel,1973),
yazili olarak gonderilen 6gretim yontemlerinde anne babalarinin ¢ocuklarina nasil
ve ne Ogreticekleri ayrintili olarak programlanmistir (Erdos,1970). Tiirkiye’de
1927-1955 yillart arasindaki donem uzaktan egitimin bir fikir olarak tartisildigi
stire¢ olarak belirtilmektedir (Kaya ve Odabasi, 1996).

Tiirkiye'de 1960'tan 1980'li yillara dek yapilmis olan uzaktan egitim
girisimleri, biiyilk Olciide siyasal yonetimlerin kararsiz ve temelsiz tutumlar
nedeniyle, etkili ve siirekli uygulamalara dontstiiriilememistir. Girisimlerde sik sik
amaglar ve Orgiitsel yapilar degistirilmis, uygulamalar kesintiye ugratilmistir. Daha
onemlisi, gerekli yasal diizenlemelere gidilmemis ve uzaktan egitim sistemi bir
tiirli kurumsallastirilamamustir.

Biitin bu olumsuz sonuglar, bir yandan iilkenin egitim sorunlarinin
coziimiinde uzaktan egitim sisteminden beklenen katkinin saglanamamasina, ote
yandan da yurttaslarda uzaktan egitim sistemine karsi biiyiikk bir giivensizligin
olusmasina ve yayilmasma neden olmustur (Oztiirk, 1978). Ifade edildigi gibi
diinyada uzaktan egitimin ge¢misi 1700’li yillara uzanmasina ragmen, Tiirkiye’de
ise bu uygulama 1960’lh yillarda giindeme getirilebilmistir. Ancak 1960’lardan
1980’lere gelinceye kadar siirekli bir uygulama bigimine doniistiiriilememistir.
Uzaktan egitimin diizenli ve siirekli bir uygulama bi¢cimine doniismesi 1982-1983
egitim Ogretim yilinda egitime baslayan Acik Ogretim Fakiiltesi ile olmustur
(Kaya,1996). Acgik Ogretim Fakiiltesinin agilmasini, 1992-1993 yilinda egitim
ogretime baslayan Agik Ogretim Lisesi ve 1997 yilinda A¢ik Ilkdgretim Okulunun
acilmast izlemistir. Ilkdgretim ve Ortadgretimde uzaktan egitim siirecinin baslamasi
ile bu seviyelerde disaridan bitirme sinavlarina ve yetiskinlere yonelik olan aksam
lisesi uygulamalarina son verilmistir (Hakan vd. 1997; Kaya, 1996).

Tiirkiye’de Agik Ogretim Lisesi Milli Egitim Bakanlhigimin biinyesinde 1992
yilinda kurulmustur. Milli Egitim Bakanlig1 Acgik Ogretim Lisesi Yonetmeligi’nin
7. Maddesine gore Acik Ogretim Lisesini “Lise, uzaktan ogretim teknolojileri
kullanarak 6gretim veren ve bu hizmeti merkezi sistemle yiiriiten bir kurumdur”
ifadesi ile tanimlanmaktadir. 6. maddede yer alan 6grenci kayitlarinda yas sinirinin
olmamasi ve Ogretim siliresinin smirsiz olmasi yonilyle bir acik egitim
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uygulamasidir.  Programlarin  uygulanmasinda kitle iletisim  araglarindan
faydanilmasi, egitim programlariin bilisim teknolojilerinin olanaklar1 ile
destekleneceginin belirtilmesi yaklagimi ile de bir uzaktan egitim uygulamasidir.

Acik Ogretim Lisesi’nin amaci ise ilgili yonetmeligin 5. maddesinde sdyle
ifadelendirilmektedir:

Yeni teknolojiler ve gelismis kitle iletisim araglar1 kullanarak;

[Ikdgretimi tamamlayan ancak ortadgretime devam  etmeyenler ile orta
ogretimden ayrilan, mezun olan ve yliksekogretimden ayrilan veya mezun
olanlara farkli alanlarda 6grenim gorme firsatt vererek egitim Ogretim
imkani saglamak,

Ortadgretim diizeyinde firsat ve imkan esitligine, toplumun kiiltiir diizeyinin
yiikseltilmesine ve gii¢lendirilmesine katki saglamak,

Ogrencileri hayata ve yiiksekdgretime hazirlamaktir.

S6z konusu yonetmelige gore AOL’nin hedef kitlesi icerisinde temelde yetiskinler
olmakla birlikte, c¢esitli nedenlerle orgiin okula ulasma olanagr bulunmayan
ortaggretim ¢aginda olan 6grenciler ile bir ortadgretim kurumuna devam etmesine
ragmen Orgilin okula ulagsma olanag1 kisitli 6grenciler bulunmaktadir.

Literatiirde, Tiirkiye’de A¢ik Ogretim Lisesini degisik boyutlar ile inceleyen
arastirmalar bulunmaktadir. Yapilan arastirmalarin Acgik Ogretim Lisesine devam
eden Ogrencilerin sorunlari ile ilgili bulgularina calismanin devaminda yer
verilmistir.

MEB tarafindan 1994 yilinda gergeklestirilen arastirmada Acik Ogretim
Lisesi uygulamasma katilan Ogrencilerin, diger agik Ogretim uygulamalarinda
O0grenim goren Ogrencilerin tipik 6zellikleri ile ayni oldugu ve sosyo - ekonomik
diizeylerinin diisiik oldugu goriilmiistiir. Acik Ogretim Lisesine devam eden
ogrencilerin yaklasik % 70’inin 25-44 aras1 yas grubu icinde oldugu, 18 yasin
altinda bulunan 6grenci sayisinin yaklasik % 2 oldugu, % 75’inin ig¢i ve memur
olarak bir iste calistigini, yaklasik % 55’inin yiiksekogretime devam etmeyi “cok
onemli” olarak degerlendirdikleri ortaya ¢ikmustir.

Teker’in 1996 yilinda 434 dgrenci iizerinde gergeklestirdigi arastirmada AOL
ogrencilerinin genel olarak c¢ogunlugunun bir iste calistifi, ekonomik gelir
seviyeleri diisiik, hazir olma diizeyleri dersleri kendi kendilerine 6grenmeleri igin
pek de yeterli olmadiklar1 ve basarisiz olma kaygisinin olduk¢a yogun oldugu
ortaya ¢cikmustir. Ogrenci kitlesinin heterojen 6zellik tasimasi, farkli yillarda degisen
egitim sistemlerine gore farkli bicimlerde diploma alan 6grencilerin bulunmasi,
sisteme giris amaclarindaki farkliliklar, var olan egitim hizmetlerinden yeteri kadar
faydalanma olanaklarinin olusturulamamasi gibi sorunlarin bulundugunu ifade
etmektedir. Uzaktan Ogretim Ogrencileri lizerinde yapilan arastirma bulgulari,
ogretimin akademik damigsmanlik hizmetleri ile desteklenmesi gerektigi ve AOL
uygulamas1 6grenci goriislerine gore biitiin olarak sorunlarin ele alinmasina ve
Ogrencilerin eger egitimin somut bir faydasin1 gérmezlerse ya da yeterli bir gelisme
kaydetmezlerse kolaylikla sistemin disina ¢iktiklarini belirtmektedir (Teker, 1996).

Adiyaman’mn (1997) “A Study of Drop-out at Open High School: Reasons
and Recommendations” adli arastirmasinin sonuclarmma gore, Acik Ogretim
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Lisesine devam eden 6grencilerin 6grenimlerini terk etme nedenleri arasinda kisisel
nedenlerin yani sira, yonetsel ve yapisal sorunlarin dikkat ¢ekecek kadar nemli
oldugu ortaya ¢ikarilmaktadir.

Yilmaz tarafindan 2009°da Acik Ogretim Lisesi ve Mesleki Agik Ogretim
Lisesi 6grencileri iizerinde gerceklestirilen arastirma, kiz 6grencilerin yarim kalan
egitimlerini tamamlamak ve meslek edinmek amaciyla bu okullara devam ettikleri
belirtilmektedir. Arastirmanin bulgular1 egitime katilma ile toplumsal cinsiyet
ozellikleri arasindaki iliski agisindan sonuglar ortaya koymaktadir (Y1lmaz,2009).

Amacg

Acik Ogretim Lisesine devam eden &grencilerin Tiirkiye’de karsilastiklari
sorunlarin neler oldugunu belirlemeyi amaclayan bu arastirmada asagidaki sorulara
cevap aranmistir:

1. Tiirkiye’de Agik Ogretim Liselerine devam eden 6grenciler yasa,

cinsiyete, bolgelere gore nasil bir dagilim gostermektedirler, tarihsel siireg
icinde bu dagilim nasil bir seyir izlemektedir?

2. Arastirma 6rneklemi kapsaminda Acik Ogretim Lisesine devam eden
Ogrencilerin:

e Demografik 6zellikleri nelerdir?
e Ogretimlerine Agik Ogretim Lisesinde devam etme nedenleri nelerdir?

o Acik Ogretim Lisesinin 6gretim yontemleri ile ilgili sorunlar nelerdir?

o Ogretim Materyallerinin yetersizligi ile ilgili sorunlar,
o Sinav ve test sistemi ile ilgili sorunlar,
o Is ve ev yasamu ile ilgili sorunlar.

e Acik Ogretim Lisesinin maliyeti nasil bir durumdadir?

3. Ogrencilerin A¢gik Ogretim Lisesine devam etme nedenleri, A¢ik
Ogretim Lisesinin 6gretim yontemleri ve maliyeti ile ilgili demografik
ozellikleri arasinda anlamli bir bagimlilik var midir?

Yontem
Arastirma nitel arastirma yonteminin kullanildigr betimsel bir tarama arastirma
niteligindedir.
Cahisma Grubu

Arastirmanin genel evrenini Tiirkiye’de Agik Ogretim Lisesine devam eden
ogrenciler olusturmaktadir. Arastirmanin calisma grubunu ise Ankara Ili Cankaya
llgesi'nde Acik Ogretim Lisesi smavlarina katilmak iizere gelen 6grencilerden
olusmaktadir. Calisma grubu, A¢ik Ogretim Lisesine devam eden &grencilerin
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olasiliksiz O6rneklemin en yogun bi¢imi olarak kullanilan “amagli 6rnekleme” ile
olusturulmustur. “Amaglh 6rnekleme; arastirmacinin kesfetmek, anlamak, i¢ gorii
kazanmak istedigi ve ¢ok fazla seyin Ogrenilebilecedi bir Orneklem se¢iminin
zorunlu oldugu varsayimina dayanir” (Merriam, 2013). Calisma grubuna dahil
edilecek Agik Ogretim Lisesi 6grencileri amacli drneklemin en yaygin sekli olan
“kartopu ornekleme” ile olusturulmus calisma grubunu belirleyecek kisi sayisi nitel
arastirma ozelligi geregi bir temsil amaci tagimadigindan, 6grenciler agisindan “yeni
bir bilgi elde edilemeyecegi” durumuna netlesinceye kadar devam etmistir. Bu
cercevede 6 erkek ve 5 kadin 6grenci arastirmanin ¢alisma grubunu olusturmustur.

Verilerin Toplanmasi

Veri toplama araci olarak “yar1 yapilandirilmis goriisme formu” tercih edilmistir.
Goriisme yapilacak 6grencilere 30-31 Mayis 2015 tarihinde Faik Giingdr Anadolu
Imam Hatip Lisesi ve Ayranci Meslek ve Teknik Anadolu Lisesine, Agik Ogretim
Lisesi sinavlaria katilmak i¢in gelenler arasindan ulasilmistir. Gériisme formunda
demografik verilere iligkin sorular ve aragtirma amacina yonelik temel sorular yer
almistir. Gorlismeler 6grencileri yasam alanlarini ifade edebilecek anlatilari i¢eren
bir bakis agisi ile yiriitiilmiis ve yaklasik 20 dakika ile 45 dakika araliginda devam
etmistir. Goriisme siirecinde ¢aligma grubunda bulunanlarin arastirmaciya giiven
duyduklar1 ve samimi yanitlar verdikleri izlenimi edinilmistir. GoOriismeler
anlatilanlarin korunmasi1 amactyla yazili olarak kaydedilmistir. Tiirkiye de Acik
Ogretim Lisesi dgrencilerine iliskin veriler MEB’in agik dgretim istatistiklerinden
aragtirma amaglarina uygun olarak analiz edilmistir.

Verilerin Analizi

Veriler analiz edilirken, yazili olarak kaydedilen veriler veri seti haline
doniistiiriilmiistiir. Daha sonra anlatilanlar igerik analizine tabi tutulmustur. Icerik
analizi asamasinda veri setinde bulunan ve arastirma amacina yonelik yanitlar,
temalar ve alt temalar elde edilmis ve arastirma amacia yonelik olarak
yorumlanmustir.

Bulgular

Acik Ogretim Lisesine devam eden ogrencilerle yapilan goriismeler arastirma
amaglarina uygun olarak gorligmeye katilan 6grencilerin demografik 6zellikleri,
ogretimlerini Agik Ogretim Lisesinde devam etme nedenleri ve Agik Ogretim
Lisesinin Ogretim yontemleri ile ilgili sorunlar, Ac¢ik Ogretim Lisesini bitirme
amaglar;, Ag¢ik Ogretim Lisesi'nde maliyet; Neoliberalizm ile ilgili
degerlendirilmeler olmak {izere 5 baslik altinda toplanmistir.

Calisma Grubunun Demografik Ozellikleri

Goriismeye katilan 6grencilerin cinsiyet, yas, calisma durumu ve gelir durumu,
demografik ozellikler olarak ele alinmistir. Calisma grubunun 5’1 kadmn, 6’s1
erkektir. 5'nin bekar, 6'sinin evli oldugu goriilmektedir. Erkeklerin 5'i evli,1'i
bekardir. Kadinlarin  6's1 da evlidir. Yas dagilimi1 18-56 arasinda degismektedir (56
yasinda yalnizca bir kisi vardir). 3 kisi ise 18 yasindadir. Yas ilerledik¢e katilim
diismektedir. 3 erkek ve 3 kadin bir iste ¢alisirken, 3 erkek ve 2 kadin herhangi bir
iste ¢alismamaktadir.  Katilimecilarin bir kismi  hi¢ bir gelire sahip degildir,
digerleri ise asgari iicret ve altinda bir gelire sahiptir. Katilimcilardan 18 yas tstii
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erkeklerin hepsi bir iste ¢alismaktadir. Calisan kadmnlarin ev isleri ve temizlik
islerinde calistiklar1 ifade edilmistir. Erkeklerin ise biri kuafor, biri markette
kasiyer, bir digeri ise sézlesmeli asker oldugunu belirtmistir. Gelir ve ¢alisma
durumuna dair bu 6zellikler 6grenci profilinde alt sosyo-ekonomik statiiye dikkat
cekmektedir. Ozellikle 18 yas iistii katilimcilarin ¢ogunlugunun kdyden kente gog
sonucu gelmeleri anne ve babanin egitim diizeyinin diisiikliigii ¢ocuklarin egitim
durumunu da niteleyen ve yeniden lireten bir kiiltiirel sermaye olarak karsimiza
cikmaktadir.

Katilimeilar 1 ile 15 sene aralifinda Agik Ogretim Lisesine kayitl olduklarini
belirtmislerdir (1 yildir kayith olan 3 erkek, 18 yasindadir, 15 senedir kayitli olan 1
kadin ise 52 yasindadir). Ortaokulu disardan bitirenlerin 4'i de kadindir. Bu veriler
ele alindiginda okuma yazma bilmemenin bir kadin sorunu oldugu ¢alisma grubu
acisindan da ortaya c¢ikmaktadir. Bu durum aragtirmaya katilan kadinlarin
cogunlugunun cocuk yasta geleneksel Orgiin egitimin firsat ve olanaklarindan
yararlanamadiginin  kanit1 olarak goriilmektedir. Sahin ve Uysal’in (2017)
yaklagimina gore, egitime erisimin yoksulluk ve esitsizlikle baglantili olmasi bunun
ayni zamanda bir kadin sorunu oldugunu da ortaya koymaktadir. Sahin’in 2017
yilinda A¢tk Ogretim Lisesine devam eden 6grenci ve mezunlar ile ilgili arastirmasi
da kiz cocuklarinin okula gonderilmemesi nedenlerine iliskin olarak toplumsal
cinsiyete dayali ayrimcilik, aile i¢inde toplumsal i bolimi, ev igi
sorumluluklarinin yiiriitilmesinde 6grenim yasinda kiz c¢ocuklarmin emegine
gereksinim duyulmasi olarak belirtilmektedir.

Katilimcilardan 18 yasinda olanlarin bulunmasi oncelikle geleneksel orta
ogretimin ¢ag niifusunu kapsama ile ilgili sorunlari oldugunu gostermektedir. Ote
taraftan egitimdeki 4+4+4 yapisal diizenlemesinin sonuclarindan birisi de agik
liseye gecisin kolaylastirilmis olmasina dikkat ¢ekmektedir.

Bu arastirmada ele alinan demografik veriler birbiriyle baglantili olarak
degerlendirildiginde farkli sonucglar da giindeme getirmektedir. Arastirmaya katilan
kadin Ogrencilerin yas araligi (27-56), erkek Ogrencilerin yas aralifindan (18-33)
daha yiiksektir. Cinsiyet dagilimina bakildiginda kadin oranmin ileri yaslarda
yiikselme gosterdigi dikkat ¢ekmektedir. Bu durum toplumsal cinsiyet rolleriyle
iliskili olarak egitim siireci disinda yer alan kadinlarin daha sonra egitime
donebilmelerinde Agik Ogretim Lisesinin bir firsat olarak goriildiigii ileri
striilebilmektedir.

Cizelge 1°de dgrencilerin Agik Ogretim Lisesi kurulduktan sonra ilk 10 yila
ait cinsiyet dagilimi gosterilmektedir. Cizelge 2’de ise 2003-2016 yillar1 araliginda
Ogrencilerin cinsiyete gore dagilimi gosterilmektedir.
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Cizelge 1
Ik 10 yilda Acik Ogretim Lisesi Ogrencilerinin Cinsiyete Gore Dagilimi
) Cinsiyet
5‘%11‘[;?: Ogretim Kadin Erkek Toplam
f % f % f %

1992 — 1993 14112 31.5 30648 68.5 44760 100.0
1993 — 1994 20780 334 41434 66.6 62214 100.0
1994 — 1995 29803 35.6 53876 64.4 83679 100.0
1995 — 1996 46350 37.4 77740 62.6 124090  100.0
1996 — 1997 63630 37.0 108509 63.0 172139 100.0
1997 — 1998 96568 354 176379 64.6 272947 100.0
1998 — 1999 131833 34.4 251732 65.6 383565 100.0
1999 — 2000 156447 33.7 307180 66.3 463627 100.0
2000 —2001 179381 33.5 356207 66.5 535588 100.0
2001 — 2002 214751 33.7 422404 66.3 637155 100.0

Kaynak: http://aol.meb.gov.tr (Erisim tarihi:03.07.2016) (Akt.. Sahin, 2017: s. 27).

Cizelge 1 ve Cizelge 2°de goriildiigii gibi Agik Ogretim Lisesinin egitim-dgretime
basladig1 y1il olan 1992-1993 doneminde 44760 6grenci sayisi, 2015-2016 egitim-
ogretim doneminde 246488 Ogrenci sayisina ulasmistir.  Ogrencileri cinsiyet
dagilimma gore ele aldigimizda, 10 wyillik siirecte toplam grup icinde kiz
ogrencilerin oraninin % 31,5 ile % 35 arasinda degistigi goriilmektedir. 2003-2004
Ogretim yilindan sonra ise bu oranin % 40’ Ustline ¢iktig1 goriilmektedir. Bu
durumun istisnast 2006-2007 ogretim yilinda kiz 6grenci oraninin % 87,6’ya
cikarak olaganiistii bir artis gostermesidir. S6z konusu artisin olmasinda ilge
diizeyinde Acik Ogretim Lisesi Irtibat Biirolarmin agilmasmin etkili oldugu
diistiniilmektedir. Sonraki o6gretim yillarinda ise kiz Ogrenci orami % 40-45
araliginda goriilmektedir.
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Cizelge 2

2003-2016 Yillart Arast A¢ik Ogretim Lisesi Ogrencilerinin Cinsiyete Gore
Dagilimi

Cinsiyet

5‘%1{;2 Ogretim Kadin Erkek Toplam

f %o f % f %
2002-2003 _ _ _ _ _ _
2003 - 2004 111878 41.9 155357 58.1 267235  100.0
2004 - 2005 109327 40.8 158931 59.2 268258  100.0
2005 - 2006 111180 39.2 172758 60.8 283938  100.0
2006 - 2007 980244 86.7 150625 133 1130869  100.0
2007 - 2008 103769 45.4 124823 54.6 228592  100.0
2008 - 2009 143767 44.4 179825 55.6 323592 100.0
2009 - 2010 173421 43.2 228241 56.8 401662  100.0
2010-2011 217758 44.2 274727 55.8 492485  100.0
2011 -2012 278837 45.6 332157 54.4 610994  100.0
2012 -2013 359313 44.7 445210 553 804523  100.0
2013 -2014 394231 43.7 507238 56.3 901469  100.0
2014 -2015 407844 43.1 537546 56.9 945390  100.0
2015-2016 101476 41.2 145012 58.8 246488  100.0

Not: 2015-2016 yillar1, 1. donem verileridir.

Kaynak: http://aol.meb.gov.tr (Erigim tarihi:03.07.2016) (Akt. Sahin, 2017: s. 27).

Grafik 1°de, Acik Ogretim Lisesinin 1992-1993, 2012-2013 ve 2015 ve 2016
ogretim yillarindaki kiz-erkek 6grenci orani goriilmektedir.
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Grafik 1. Cinsiyete gore Acik Ogretim Lisesinde 6grenci dagilim
Kaynak: http://aol.meb.gov.tr (Erisim tarihi:03.07.2016) (Akt. Sahin,2017: s. 28).

Grafik 1°de goriildiigii tizere Agik Ogretim Lisesi 1992-1993 egitim-6gretim yilinda
kurulmustur. 2012-2013 6gretim yilinda, 6287 sayili “Ilkdgretim ve Egitim Kanunu
ile Baz1 Kanunlarda Degisiklik Yapilmasia Dair Kanun” ile zorunlu egitim 12 yil
olmus ve kesintisiz 6grenime son verilmistir. 2015-2016 6gretim donemi ise agik
Ogretim 6grenci sayilarina dair son sayisal verilerin elde edildigi yildir. Yillara gore
cinsiyet dagilim orami karsilastirildiginda, Agik Ogretim Lisesi’nin kurulus yilinda
kiz 6grenci oraninin %31,5 oldugu, 2012 yilinda bu aranin % 44,7’e ¢iktig1, 2015-
2016’da ise % 41,2 oldugu goriilmektedir.

Cizelge 3’teki veriler incelendiginde 2000-2001 egitim-6gretim donemine kadar 18
yas ve alt1 grubundaki 68renci sayisi oldukg¢a az iken, daha ileriki yas gruplarinda
Ogrenci sayilarinin arttigr goriilmektedir. 2000-2001 egitim-68retim doneminden
itibaren 18 yas ve altinda olan 6grencilerin sayisinin arttig1 ve bu oranin %18,3’e
ulastigi, 2001-2002 egitim-6gretim doneminde ise %39,3’e  ylkseldigi
gorilmektedir.

Cizelge 4’de ise 2003-2016 yillar1 aralifinda 6grencilerin cinsiyete gore dagilimi
gosterilmektedir.
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Cizelge 3
Itk 10 Yida Acik Ogretim Lisesi Ogrenci Sayilarimin Yas Gruplarina Gore
Dagilimi
Yas Araliklari
Egitim 35 yas ve
Ogretim 18 yas ve alt 19-25 26-34 yas
iistii Toplam

Yillar

f % f % f % f % f %
1992 - 1993 _ B 631 1.5 18500 43.0 23860 55.5 42991 100.0
1993 - 1994 22 0.1 901 5.2 8100 47.1 8l61 47.5 17184 100.0
1994 - 1995 27 0.1 3064 145 11300 53.3 6773 32.0 21164 100.0
1995 - 1996 89 0.2 13894 344 18300 45.3 8117 20.1 40400 100.0
1996 - 1997 105 0.2 17943 375 19100 40.0 10639 22.3 47787 100.0
1997 - 1998 472 0.5 49638 49.7 33200 33.3 16531 16.6 99841 100.0
1998 - 1999 1316 1.2 61416 56.0 31200 28.4 15836 14.4 109768 100.0
1999 -2000 3490 4.3 47238 58.6 21050 26.1 8848 11.0 80626 100.0
2000 -2001 13286 18.3 38600 53.3 14832 20.5 5754 7.9 72472 100.0
2001 -2002 39892 39.3 37488 37.0 17378 17.1 6666 6.6 101424 100.0

Kaynak: http://aol.meb.gov.tr (Erisim tarihi:03.07.2016) (Akt. Sahin,2017: s.

29).
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Cizelge 4

2002-2016 Yillart Arasi Acik Ogretim Lisesi Ogrenci Sayilarinin Yas Gruplarina
Gore Dagilimi

Egitim
Ogretim
Yillar

Yas Araliklari

18 yas ve alt1 19-25 26-34 35 yas ve st Toplam

f % f % f % f % f %

2002- 2003
2003 —-2004
2004 - 2005
2005 — 2006
2006 — 2007
2007 — 2008
2008 — 2009
2009 - 2010
2010 -2011
2011 -2012
2012 -2013
2013 -2014
2014 - 2015
2015 -2016

82802 32.1 98873 383 51451 199 25144 9.7 258270 100.0
91362 32.9 108971 393 52010 18.7 25222 9.1 277565 100.0
88347 31.9 112510 40.6 51596 18.6 24753 89 277206 100.0
80228 28.8 116831 41.9 55670 20.0 26315 9.4 279044 100.0
72600 28.8 103787 41.2 52113 20.7 23518 9.3 252018 100.0
104618 35.6 106675 36.3 57113 19.5 25187 8.6 293593 100.0
176284 38.1 160349 34.7 89992 19.5 36048 7.8 462673 100.0
226008 41.4 178082 32.7 99362 18.2 41818 7.7 545270 100.0
259110 36.7 253033 35.8 135382 19.2 58387 &3 705912 100.0
293155 34.3 308937 36.2 174444 20.4 77754 9.1 854290 100.0
425287 38.8 372089 33.9 202898 18.5 96891 8.8 1097165 100.0
495413 41.0 399823 33.1 207152 17.1 105604 8.7 1207992 100.0
483130 38.5 424286 33.8 222844 17.8 123348 9.8 1253608 100.0
506756 37.2 456172 33.5 241545 17.7 158919 11.7 1363392 100.0

Kaynak: http://aol.meb.gov.tr (Erisim tarihi:03.07.2016) (Akt. Sahin, 2017: s. 30).

Cizelge 4’teki veriler incelendiginde ise 18 yas ve alt1 grupta yer alan 6grencilerin
oraninin  2013-2014 egitim-6gretim doneminde %41 1ile en yiiksek orana
ulasmaktadir. 19-25 ile 26-34 yas gruplari Agik Ogretim Lisesi dgrencilerinin en
yiiksek katilim oranini olusturduklari yas araligidir. Ogrencilerin katilim oran1 35 ve
tizerinde diismektedir.
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Grafik 2’de, Acik Ogretim Lisesinin 1992-1993, 2012-2013 ve 2015 ve 2016
ogretim yillarindaki yas dagilimi goriilmektedir.
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Grafik 2. Yasa gore ogrenci dagilimi
Kaynak: http://aol.meb.gov.tr (Erisim tarihi:03.07.2016) (Akt. Sahin, 2017: s.31).

Grafik 2’deki veriler incelendiginde, 1992-1993, 2012-2013 ve 2015 ve 2016
egitim-0gretim donemlerindeki yas dagilimi goriilmektedir. Grafik 1°de elde edilin
verilerde oldugu gibi bu yillar arasinda karsilastirma yapildiginda 1992-1993
egitim-0gretim doneminde en yliksek oranm1 %55.5 ile 35 yas ve iistii yas aralig
olustururken, bu oran 2012-2013 egitim-6gretim doneminde % 8.8 diigmektedir.
1992-1993 egitim-6gretim doneminde Agik Ogretim Lisesinde 18 yas ve alt1 grupta
ogrenci yokken 2012-2013 egitim-6gretim doneminde 18 yas ve altinda olanlarin
oran1 %38,8’e ulagmaktadir. 2015-2016 egitim-6gretim doneminde bu oran
%37,2’dir.

Tiirkiye’de, 2012° de 4+4+4 diizenlemesi olarak bilinen egitim sistemi ile
kesintisiz egitim uygulamasini sona erdiren s6z konusu yasanin 10. maddesinde
ortadgretim, ilkdgretime dayali dort yillik zorunlu, orgiin ve yaygin egitim veren
genel, mesleki ve teknik 6gretim kurumlarinin biitiintinii kapsamaktadir. Bu yasa ile
ortaokulu tamamlayanlar ile liseye devam edenlerin zorunlu egitimlerini yaygin lise
ogretiminde yani agik lisede siirdiirebilmelerine imkan taninmaktadir. Aksoy’un
(2012) da belirttigi gibi bu diizenleme ile diger liselere devam etmek icin kosullari
uygun olmayan yoksul ya da alt orta smif aile ¢ocuklaria Acik Ogretim Lisesine
kayit olmas1 zorunlulugunun getirildigi anlamin1 tasirken, varlikli, zengin ailelerin
cocuklarina ise 6zel okullar1 se¢gme olanagi verilmistir. Bu durum, Apple’in (2004)
yaklasimina gore, geleneksel siif hiyerarsilerinin yeniden iiretimini ya da mevcut
yeniden iiretimin giiglenmesine olanak tanimaktadir. Acik Ogretim Lisesinde kayith
olan 18 ve alt1 yas ¢ag niifusundaki sayisal artis da bu durumu desteklemektedir.
Ancak bu durum Agik Ogretim Lisesinin amaglar1 ile ¢elismesi olarak
degerlendirilebilmesinin yaninda geleneksel orgiin egitimin ¢ag niifusunu
kapsamasina iliskin sorunlar1 da giindeme getirmektedir. Tiim bunlarin yani sira
dikkat ¢eken bir baska durum ise MEB sistemi i¢inde A¢ik Ogretim Lisesinin
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yaygin ortadgretim kurumu olarak tanimlanmasidir. Oysaki UNESCO Uluslararasi
Standart Egitim Siniflandirmasina gore yaygin egitim, okul dis1 egitim olarak ve
“Ogrencilerin yazilmasi ve alinmasi gibi islemleri gerektirmeyen veya bu gibi
islemleri  istemeyen egitim  programlar’” (UNESCO,1985.5.65) olarak
belirtilmektedir. Yukaridaki aciklamadan da anlasilacagi gibi A¢ik Ogretim
Lisesinin yaygin egitim kurumu olarak tanimlanmasinin dogru olmadigi
gorilmektedir.

Cizelge 5’de elde edilen veriler incelendiginde 2015-2016 egitim-6gretim
doneminde Acik Ogretim Lisesi 0grenci sayilarmin bolgelere ve cinsiyete gore
dagilimi goriilmektedir.

Cizelge 5

2015- 2016 Ogretim Yilinda Acik Ogretim Lisesi Ogrenci Sayilarinin Bélge ve
Cinsiyete Gore Dagilini

Cinsiyet
Bolgeler Kadin Erkek Toplam
f % f % f %

Marmara Bolgesi 138767 43.9 177348 56.1 316115 100.0
I¢ Anadolu Bolgesi 50402 42.2 68993 57.8 119395 100.0
Karadeniz Bolgesi 71451 43.6 92443 56.4 163894 100.0
G.Dogu Anadolu Bolgesi 50450 43.0 66860 57.0 117310 100.0
Ege Bolgesi 40330 49.5 41101 50.5 81431 100.0
Akdeniz Bolgesi 29191 38.5 46547 61.5 75738 100.0
Dogu Anadolu Bolgesi 47303 34.9 88289 65.1 135592 100.0

Kaynak: Milli Egitim Istatistikleri, 2016 (Akt. Sahin, 2017: s. 32).

Cizelge 5’te Agik Ogretim Lisesi dgrencilerinin sayisal bakimdan katilimin en
yiiksek oldugu bolge Marmara Bolgesidir (316115) ve bunu Ege Bolgesi (163894)
takip etmektedir. En diigiik katilimin oldugu bélge ise (75738) Akdeniz Bolgesi’dir.
Cinsiyete gore dagilim incelendiginde kadin Ogrencilerin en yiiksek orani
olusturdugu bolge %49,5 ile Ege Bolgesi’dir. Bunu %43,9 ile Marmara Bolgesi
takip etmektedir. Kadin 6grencilerin katiliminin en diisiik oldugu bolge %34.9 ile
Dogu Anadolu Bolgesi iken bunu % 38.5 ile Akdeniz Bolgesi takip etmektedir.

Ogrencilerin Acik Ogretim Lisesine Devam Etme Nedenleri

18 yas istii katilimcilarin 6grenimlerine agik lisede devam etmeleri yoksullugun
temel belirleyicilerden biri oldugunu ortaya koymaktadir. Diger bir sdylemle
yoksulluk geleneksel oOrgilin egitime erisimin engeli olarak goriilmektedir. Bu
katilimcilarin ¢ogunlugu calismak zorunda olduklarindan orgiin egitimden uzak
kaldiklarim1 vurgulamislardir. Kimi zaman 6zellikle yoksulluk kosullarinda ailenin
gelir diizeyinin yetersiz olmasi, ¢ocuk yasta ¢alismak zorunda kalarak geleneksel
Orglin egitim olanaklarina erisememe durumunu ortaya ¢ikarmaktadir. Kimi
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zamanda egitim firsatlarinin sunulmasinda kirsal ve kentsel esitsizlik yoksulluk
kosullariyla i¢ ige gectiginde egitime erisimin engeli olarak karsimiza ¢ikmaktadir.

Koyde okudum. 5. Smniftan sonra okul kapaninca devam edemedim.
Ortaokulu disardan bitirdim. Sonra Acik Liseye kayit oldum. Sonra esimde
kayit oldu (KOs)”. “Lisede Cocuk Gelisimi Béliimiiniin 12. Sinifindan
ayrildim. Hem hayat1 siirdiiriiyorum. Cocuk bakiyorum. Hem de i¢imde
kalan okuma hevesimi gerceklestirmeye ¢alistyorum (KO»).

Hayatimda en c¢ok istedigim sey okumakti. Maddi sikintidan dolay
gidemedim. 2000 yilinda A¢ik Ogretim Lisesine kayit yaptirdim (KO»).

Okul hayati ile disardan bitirmek ¢ok farkli: Sosyal ortam, arkadaslik,
dostluk yok... Markette ¢alisiyorum, normal liseye gidemem (EQO3).

Sézlesmeli askerim, ¢alistyorum. Normal liseye gidemem (EOs4).

Orgiin egitimi tercih edemem. Ciinkii ¢alismak zorundayim. Bu yiizden Agik
Meslek Lisesine gidemedim. Bu nedenle Acik Liseyi tercih ettim (EO1).

Katilimcilardan 18 yasinda olan Ogrenciler, iiniversite smavina daha rahat
hazirlanmak ve dershaneye daha fazla zaman ayirmak agisindan Acik Ogretim
Lisesine gec¢is yapmalarmin en elverisli yol oldugunu dile getirmislerdir. Bu durum
lise miifredat: ile iiniversite sinavi arasindaki iligkileri yeniden diisiiniilmesini de
giindeme getirmektedir.

Lisedeki ogretmenlerimiz Acik Liseyi tavsiye etti. Lisenin son yilinda
notlar1 ylikseltmek ve Universite sinavina rahat hazirlanmak icin. Orgiin
egitime Ogretmenleri sevmedigim i¢in gitmek istemiyorum (EO>).

Sadece dersleri gegmek ve Universiteye rahat hazirlanmak igin gectim.
Normal lise 1y1 egitim verse gegmezdim zaten (EOs).

Katilimeilarin Agik Ogretim Lisesine devam etme nedenlerinin 18 yas ve 18 yas
istli olanlar icin farkli anlamlar ifade ettigi goriilmektedir. 18 yas ve alt1 icin
Universite smavina rahat hazirlanmak oldugu gériiliirken; 18 yas ve iistii
katilimcilarin Ag¢ik Ogretim Lisesine devam etme ve uzun siiredir kayitli olmasimin
temel nedeninin yoksulluk oldugu goériilmektedir. Bu durum ayni zamanda egitimin
parasal yoniiniin de ortaya koymaktadir. Cesitli nedenlerle ge¢miste firsat ve imkan
yetersizliklerine dayali olarak egitim alma hakkindan yoksun birakilan
katilimecilarm Agik Ogretim Lisesini ikinci bir sans olarak gérmeleri Sahin’in
(2017) arastirma sonuglari ile de benzerlik tasimaktadir.

Acik Ogretim Lisesinin Ogretim Yontemleri ile Tlgili Sorunlar

Egitim siirecinin kendisine iliskin 18 yas ve 18 yas iistii katilimcilarin yanitlarinda
onemli farkliliklarin oldugu dikkat gekmektedir. Orgiin egitimin son senesinde ya
da déneminde Agik Ogretim Lisesine gegen katilimcilar, Acgik Ogretim Lisesi
materyallerinden  yararlanmadiklarini,  smavlara  ¢alismadan  girdiklerini
belirtmislerdir. Bunun nedeni olarak Ag¢ik Ogretim Lisesi smavlarinmn &rgiin
egitimden gelen grenciler icin ¢ok basit oldugu ifade edilmistir. Ote yandan 18 yas
st yetiskinler ise tam tersini dile getirmiglerdir. Soyle ki, dersleri anlamakta
zorlandiklarini belirtirken yetigkinlerin hemen hemen hepsi bu durumun yiiz yiize
egitimin eksikliginden kaynaklandigimi belirtmislerdir. Orgiin egitim yasim
gecirdikten sonra kendi kendine 6grenmenin zorluguna yonlendirme gereksinimine
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kurumsal agidan uzaktan egitimin yliz ylize egitimle desteklenmesi gerektigine
dikkat ¢cekmislerdir.

Egitim siirecinin kendisine dair yasanan sorunlarla ilgili olarak “dersleri
anlamakta giiclik ¢ekmek”, “6gretim materyalleriyle ilgili sorunlar” ve “siav
sistemi 1ile ilgili sorunlar” olarak ifade etmislerdir. Egitim siirecine iliskin bu
sorunlarin Cross’un (1981) kurumsal engelleri ile tutarli goriilmektedir.

Ogretim Materyallerinin Yetersizligi ile Ilgili Sorunlar

Arastirmada katilimeilarin ¢cogunlugu 6gretim materyallerinin yetersizligine dair
sikintilar1 anlamli bir sorun olarak ortaya koymuslardir. Ders kitaplarinin kendi
kendine ¢aligsmaya uygun hazirlanmadiginin belirtilmesinin yani sira, ders kitaplari
ile smavlar arasindaki uyumsuzlugu anlamli bir sorun olarak su cilimlelerle ileri
stirmislerdir.

Kitaplar bireysel ¢aligsma i¢in yeterli degil. Yiiz ylize egitim alinmadigr i¢in
Matematik, Ingilizce, Fizik derslerinde zorlantyorum (EO).

Derslere  calismama  gerek  olmadigi i¢in  egitim  araclarindan
yararlanmiyorum. Sinavdan bir giin 6nce sadece din ve trafik dersinden soru
¢oziiyorum (EO»).

Kitaplar yeteri kadar anlasilir degil. Temel olmadig: i¢in agir geliyor. Fizik,
Kimya derslerini yapamiyorum (KOa).

Ogretim yontemleri yeterli degil. Belediyeler kurslar agsa iyi olur (KO3).

Calisma grubunun cok azi konu ile ilgili internetten sadece soru ¢ozdiiklerini dile
getirmislerdir. Grubun c¢ogunlugu internetteki derslerin ve kitaplarin yeterli
olmadigini, giinceli yakalamadigini ve yararlanamadiklarini ifade etmislerdir. Bu
verilerden Agik Ogretim Lisesinde ‘temel &grenme materyali olan kitaplardan
o0grenme’ ve ‘internetten kayitli olan dersleri izleyerek 6grenme’ olarak belirlenen
ogrenme siireglerinde sorun oldugu sonucuna varilmaktadir. Kaya’nin 1996 yilinda
yaptig1 arastirma sonuglarinda, Agik Ogretim Lisesi kitaplarmin alanlarinda
yeterince uzmanlagsmamis 6gretmenlerce yazildig1 ve 6grencilerin goriiglerine gore
gelistirilmeden diizenlendigi belirtilmektedir. Saglam’mn  (1997) arastirma
sonucunda ise Agik Ogretim lisesi ogrencilerinin gerek program hakkinda
anlayamadiklar1 konular1 sorabilecekleri, gerekse ders ¢alisma bicimleri ve 6grenme
giiclikleri yoniinden egitsel yardim alabilecekleri danigmanlik hizmetlerine
gereksinim duyduklar: ifade edilmektedir.

Sinav ve Test Sistemi ile Tlgili Sorunlar

Katilimcilarin  hemen hepsi, test smavlarma dayali bir 6grenmenin yetersiz
oldugunu vurgulamislardir. Calisma grubunun tamami Acik Ogretim Lisesinin
O0grenme siirecini yetersiz olarak degerlendirmektedirler. Matematik, fizik, kimya,
Ingilizce gibi dersleri 6grenmekte giicliik ¢ektiklerini ifade etmislerdir.

“Sinava, ge¢mis test sorularimi ¢ozerek hazirlantyorum (KOs3)”.
“Soru ¢dziilyorum ama Fizik, Kimya derslerini yapamiyorum (KO4)”.

“Matematik ve Ingilizceyi yapamiyorum (KO,)”.
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Is ve Ev Yasam ile Ilgili Sorunlar

Acik Ogretim Lisesine devam eden dgrencilerin, egitimlerini cogunlukla calisma ve
ev yasami ile ilgili sorumluluklar bir arada yiiriitmek zorunda kaldiklarini ve egitim
siirecinde farkli engelleri asmak zorunda olduklarini ifade etmislerdir. Ozellikle
calisma ve egitim yasamini birlikte yiirlitmenin zorlugunu vurgulamislardir. Diger
taraftan ev yasamina iligkin sorumluluklarin toplumsal cinsiyete dayali is
boliimiinden dolay1 kadinlart olumsuz etkilemesi bu durumun toplumsal cinsiyet
rolleri ile baglantili oldugunu su climleler gostermektedir.

“Vaktim yok. Onceki bildiklerimle yaptyorum sinavlart. Isten eve gidince ev
isleri ile ugrastyorum (KO1)”.

Acik Ogretim Lisesine devam etme siirecinde gerek calisma gerekse ev yasamina
iligkin sorumluluklar1 bir arada yiiriitmesinden dolay1 gii¢liikler yagsanmasinin yani
sira egitim siirecinin kendisine dair sorunlar da giindeme getirilmektedir. Ozellikle
18 yasinda olan katilimcilar, Agik Ogretim Lisesinde okula devam etmek gibi
zorunluluklarmin olmamasidan dolay: tipik olarak Acik Ogretim Lisesi hedef
kitlesi i¢inde yer almamaktadirlar. Bu nedenle Acik Ogretim Lisesindeki bu
Ogrenciler, sinavlarin ¢ok basit olmasi nedeniyle ders calismaya gereksinim
duymadiklarint ve genel bilgilerinin sinavlar1 gecebilmelerine yeterli oldugunu ileri
stirmiislerdir.

Geleneksel dgretim kurumlarindan Agik Ogretim Lisesine gecis yapan 18
yasinda olan katilimecilar “diploma puanini artirmak”™ ve iiniversite sinavina daha
rahat hazirlanabilmek i¢in gecis yaptiklarini ifade etmislerdir. Bu bulgu ile birlikte
Acik Ogretim Lisesine gegise 4+4+4 egitim sisteminin kolaylik sagladiginin tespiti
bu arastirmanin ortaya koydugu énemli bulgulardan biridir.

“Universitede Miihendislik BSliimii Kazanmak istiyorum (EQ»)”.
“Lise diplomas1 alip, iiniversitede iyi bir boliime yerlesmek isterim (EQs)”.

18 yas iistii katilimcilar ise Agik Ogretim Lisesi sinavlarinda zorlandiklarini dile
getirmiglerdir. Yine bu yas grubu erkek 6grencilerden bir iste calisanlar evde yeteri
kadar ders calismaya vakit ayiramadiklarini ifade etmislerdir. S6z konusu yas
grubunun kadin 6grencileri ise ev isleri ve cocuklarla ilgili sorumluluklarindan
dolay1 ders ¢alisamadiklarini belirtmislerdir.

Acik Ogretim Lisesi ve Mezuniyet Sonras1 Amaclari

Acik Ogretim Lisesine devam eden 6grencilerin ¢ogunlugu (18 yas iistii) liseyi
bitirme amaglarini ifade ederken, bir iste calismak zorunda olduklarini ve is bulmak
icin lise diplomasi istendigine dair goriisler ileri siirerken, diger bir kesim ise isteki
pozisyonlari1 degistirmek veyahut is degistirmek gereksinimlerinden dolay1 lise
diplomasina ihtiya¢ duyduklarini vurgulamislardir. Ote taraftan kisisel gelisimi
saglamak amaciyla A¢ik Ogretim Lisesine devam eden goriismecilerin iclerinde
kalan okuma hevesi (arzusunu) gerceklestirdikleri, genel kiiltiirlerini gelistirme
firsatina kavustuklarina dair duygu ve diisiincelerini soyle dile getirmiglerdir.

2 yillik Giizel Sanatlar Fakiiltesini okumak ve meslek edinmek istiyorum
(KO3).

Bilgimi ve kendimi gelistirmek istiyorum (KOs).
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Diploma almak istiyorum. Caligmak istiyorum. Emekli olamadim. Is icin
basvurdugum her yerde diploma soruyorlar (KOy).

Calisma grubunda yer alan ve ekonomik nedenlerle Agik Ogretim Lisesine devam
edenlerin ¢ogunlugu icin daha iist akademik firsatlar yakalamak Onemli bir
giidiilenme kaynagi olarak dikkat cekmistir. Katilimeilar siklikla tiniversite okumak
istediklerini belirtmislerdir. Ancak burada dikkat ¢eken olgu iiniversite okuma
firsatinin da Acitk Ogretim Fakiiltesi ile sinirli oldugunun goriilmesidir. Bu
smirliligin nedenini ise yine ekonomik gerekgelerle siirekli bir iste calismak
zorunlulugunu su ciimlelerle ile agiklamaktadirlar.

Liseyi bitirmek ve kazanabilirsem Acik Ogretin} Fakiiltesine gitmek isterim.
Diger tiniversitelere calistigim i¢in gidemem (EO1).

Acik Liseden diploma alinca Astsubayliga bagvuracagim (EOa).
2 yillik A¢ik Universite okumak istiyorum (KO»).

Acik Ogretim Lisesi Maliyet

Acik Ogretim Lisesi, ozellikle geleneksel okullar gibi egitimin gerekgesi olarak
yogun bir yatirnm gerektirmemektedir. Ancak her egitim sisteminde oldugu {izere
Acik Ogretim Lisesi i¢in de belli bir finansmana gereksinim duyulmaktadir. Paul’un
(1990) da belirttigi gibi Uzaktan egitim orgiitleri, farkli islevsel yonleri nedeniyle
uzaktan egitim 6grencisinin her tiirlii egitim ihtiyaclarina cevap verebilecek bicimde
cesitli kurumlarla olabildigi 6l¢iide is birligini 6ne ¢ikarmaya uygun bir yapidadir.
Bu baglamda Uzaktan Egitim girisiminin Tiirkiye gibi kamu eliyle gerceklestirildigi
iilkelerde kamunun benzer amacli kurumlart ile is birligi olanaklarindan
faydalanarak gelistirilmesi genel maliyeti diisirmenin araglarindan biridir (Ulug,
1996). Soyle ki Agik Ogretim Lisesinin sabit yatirim giderleri azaltildiginda, gerekli
finansman tutar1 da diismektedir.

Kamu egitim sisteminin bir pargast olan A¢ik Ogretim Lisesine devam eden
Ogrencilerin  hemen hepsi katilim maliyetini karsilamakta zorlandiklarini
belirtmisler ve bunu temel bir sorun alami olarak gordiiklerini su sozleri ile
giindeme getirmislerdir.

Babam karsiliyor egitim masraflarimi (EO»).

Temel egitim kapsaminda ise lise 0 zaman Ag¢ik Ogretim Lisesi iicretsiz
olmali (EOe).

Neden para aliyorlar ki Agik Lisede almasinlar. Boyle disiinip teselli
buluyorum. Bi sekilde bulusturuyorum. Siikrediyorum (KOs).

Maliyeti fazla, simdiye kadar maliyeti fazla oldugu icin okuyamadim. 4
cocugum iiniversite okuyordu. Esimde Agik Ogretim Fakiiltesinde
okuyordu. Cok masraf oluyor diye kayit yenileyemedim. Simdi ¢ocuklarin
okullar1 bitti. Masraf o kadar yogun degil. Yeniden kayit yeniledim. 15
senedir kayitliyim (KO»).
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Sonuc ve Oneriler

Arastirma amaglar1 kapsami disinda Agik Ogretim Lisesinin ikinci bir sans olarak
gerekliligine yonelik goriisler ortaya ¢iktigi gibi, bu liselere yonelik koklii elestiriler
de ifade edilmistir.

Acik Ogretim Lisesi kurulus felsefesi bakimindan yetiskin egitim kurumudur.
Bu aragtirmanin temel ilgisi olan katilma konusu bakimindan incelendiginde
caligma grubunun demografik profilini ortaya koyan veriler 6nem tagimaktadir.

Demografik veri sonuglarma gore, Tiirkiye’de Agik Ogretim Lisesinin sadece
bir yetigkin egitim kurumu olarak islev gdstermedigi ortaya ¢ikmaktadir. Dahasi
ekonomik sebeplerle egitime devam edemeyen ve calismak zorunda kalanlar,
toplumsal cinsiyet gibi nedenlerle egitim siirecinin disinda kalanlar i¢in Agik
Ogretim Lisesinin ikinci bir sans oldugu goriilmektedir. Ancak Acik Ogretim
Lisesinde verilen egitimin diger okullarda oldugu gibi niteliginin tartismali olmast;
bu okulun sadece diploma amagli ve 18 yas iistii A¢ik Ogretim Lisesi dgrencilerinin
yiiksek Ogretim firsatlarm1 Agik Ogretim Fakiiltesi ile smirli tutmalarma neden
olmaktadir.

Onsekiz yasinda olan ¢ag niifusu Ogrencilerinin iiniversiteye daha rahat
hazirlanmak igin Agik Ogretim Lisesine gegmeleri, 4+4+4 yapilanmasmin bir
sonucudur ve bu durum 6zellikle lise egitiminin sorgulanmasi gibi bir olguyu ortaya
cikarmaktadir. Cilinkii bu 6grenciler geleneksel lisede derslere devam etmeyi zaman
kayb1 olarak degerlendirmekte ve yerine dershane, etiit merkezi gibi okul dis1 egitim
ortamlarini tercih etmektedirler. S6z konusu Ogrenciler lise diplomasi notunun
yiiksek tutulmas1 bakimindan da Agik Ogretim Lisesine devam etmeyi daha uygun
gormektedirler.

Katilimcilardan geleneksel oOrgiin liseden devam etmemesine ayrilma
nedenlerine iliskin 6nemli bir sonu¢ Ogretmenlerin tutum ve davranislarindan
rahatsiz olma gibi bir nedenin ortaya ¢ikmasidir. Okul kiiltiiriine bagli olan bu gibi
sebepler geleneksel egitim kurumlarinin ¢ag niifusunu kapsama sorunlarina ve
yetersiz rehberlik hizmetlerine dikkat ¢gekmektedir.

Onsekiz yas ve alti dgrencilerin temel 6grenme materyali olan kitaplarini
almadigin1 18 yas tistii yetiskinlerin ise kitaplarini aldiklarini ancak anlamadiklarini
belirtmektedirler. Bu durum temel 6grenme ve O6gretme kaynagi olan kitaplarin
nitelikli olmadigin1 Ggrencilerin yeterince yararlanamadigini ortaya koymaktadir.
Nitelikli olmayan ders kitaplari ise 6grencilerin bagarisini diistirebilmektedir.

Yine Arastirma grubunda Ogrenme siirecini etkileyen sorunlara iligkin
gorlisler biitiin olarak degerlendirildiginde, grubun oldukga biiyiik ¢ogunlugunun
egitimin boyutlarina dair sorunlar1 giindeme getirmekle birlikte 6zellikle yiiz yiize
egitimin olmamasma dayanan 6grenme giicliigiinii de vurgulamisglardir. Yine
katilimcilar teste dayali Ogrenme siirecinin kalict 6grenmeyi saglamadigini
belirtmesi, 6grenme siirecine iliskin yapilan anlamli bir degerlendirme olarak ortaya
cikmustir.

Devlet, bu okullarla okullasma oranlarini yiikselterek firsat esitligine olanak
sagladigin1 belirtmekteyse de nitelikli egitim saglanamamasi lise mezunlarinin
istihdam sorununu ¢dzememektedir. Bu durumda, A¢ik Ogretim Lisesi sadece
diploma s6zii vermektedir. Bu noktada yapilmasi gereken bu sistemin yetigskin ve
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dezavantajli insanlarin formal egitimle baglantilarinin saglamasi i¢in bir se¢enek
olarak kullanilmasi pratiginin gelistirilmesidir.

Agik Ogretim liselerinin diger bir ¢itkmazi da 2012°deki yasadan sonra yoksul
ve basarisiz olarak etiketlenen pek cok Ogrencinin bu tiir liselere kayit olmaya
zorlanmasidir. Acik 6gretim Lisesi’ne kayit yaptiran 6grenciler, 6zel lise harglarini
O0deyemeyecek ve ticari kurslari satin alamayacak durumda olduklart i¢in genellikle
Imam Hatip Lisesi, Meslek Lisesi ya da Acik Ogretim Lisesi’ne
yonlendirilmektedirler. Bu yasa ile 2012 egitim-6gretim yilindan itibaren orgiin
egitimden gelen 6grencilerin sayilarindaki yiiksek artis, baslangigta yetigkinler i¢in
olusturulan Acik Ogretim Lisesi sisteminin genel formal lise Ozelliklerine
donistiirildiigiinii gostermektedir. Yetiskin insanlarin gelisim donemi 6zellikleri
dikkate alimmadan verilen bu egitim yetigkinlerin beklentilerine (istthdam,
yiiksekogretim gibi) yanit verememektedir. Acik Ogretim Lisesi kayit sayilarinin
yiiksek oranda artmasindaki nedenlerden biri de {iniversite sinav sistemi i¢inde daha
onceden gegerliligi olan okul basar1 puani yerine, bireysel basar1 puaninin alinmaya
baslanmasi ile 6rgiin 6gretimdeki 6grencilerin dershanelere, etiit merkezlerine daha
rahat gidebilmek icin A¢ik Ogretim Lisesine nakil yaptirmalari yer almaktadir.

Tiirkiye’de Agik Ogretim Lisesi’nin varligi, egitim sistemindeki esitsizlikleri
gidermek amaghdir. Agik Ogretim Lisesi'nde firsat esitligini saglamak yerine
esitsizligin yeniden iiretimine yol agmaktadir. Bunun en 6nemli gerekgeleri arasinda
egitimin diisiik nitelikli olmas1 yer almaktadir.

Acik Ogretim Lisesi mevecut durumu ile ¢ag niifusu 6grencilerine yonelik bir
uygulama olmasina karsin temelde yetigkinlere yonelik bir egitim kurumudur. Bu
nedenle rehberlik ve yonlendirme hizmetleri gereksinimleri karsilayacak diizeye
getirilmeli, yetiskinlerin egitime neden devam ettikleri, egitim siirecinde
karsilastiklar1 engel ve giigliikler egitim uygulamalarinda degerlendirilmelidir.

Bunun yani sira orta dgretim miifredatinin {iniversite sinavlar ile iligkisi
dikkate alinmali ve geleneksel orta 6gretim sisteminden kaynakli nedenlerle okul
terkini Onlemek amaciyla rehberlik hizmetleri gelistirilmelidir. Katilimeilarin
egitim materyallerinin yetersizligi ile ilgili, yliz yiize egitim olmamasindan kaynakli
O0grenme sorunlart vurgulanmistir. Bu durum goéz Oniine getirildiginde, egitim
materyallerinin  gbézden gecirilmesine ve egitimin yiiz yiize egitimle
desteklenmesine gereksinim duyulmaktadir. Ekonomik gerekgelerle egitime
erisemeyenlere geleneksel orta 6gretim sistemine dahil edilmeleri i¢in toplumsal
destek politikalar1 gelistirilmelidir. Calisan yetiskinlerin egitime devamini
saglayacak ticretli egitim uygulamalari gelistirilmelidir.
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ve Yagam Boyu Ogrenme Anabilim dalinda doktorasini tamamlanistir. Hacettepe
Universitesi, Egitim Bilimleri Fakiiltesinde kismi zamanl olarak ders vermektedir.
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Katilim Oriintiileri (Ankara Cankaya Ilgesi Ornegi)” bashgini tasimaktadir. Halen
formel, enformel sektér ve imalat sanayinde g¢alisan kadinlar, mesleki cinsiyet
ayrimcilig1 konulari {izerine aragtirmalarini siirdiirmektedir.
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